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This study sought to determine the extent to which guidance services
were available at Booker T. Washington High School in Atlanta, Georgia. A-
mong other concerns were: (1) determining the extent to which teachers and
counselors were aware of guidance services available, (2) determining the
extent to which teachers and counselors used these guidance services, and
(3) determining techniques of implementing these guidance services so as to
make such services more effective.
Specifically, this study sought the opinions of teachers and coun¬
selors toward the counseling services; general information and orientation
services; individual analysis services; group process, placement, and follow¬
up services; cind occupationeil and educational information services.
Purpose of the study.—The purpose of this study was to determine
the extent to which (1) guidance services were availcJole; (2) teachers and
counselors were aware of the guidance services; (3) teachers and counselors
used the guidance services; and (4) the effective uses of the guidance ser¬
vices could be improved.
Description of siibjects.—The subjects used in this study consisted
of seventy-seven (77) faculty members and six (6) counselors from Washington
High School. Responses from these teachers and counselors constituted the
data used in this study.
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Method of research.—The descriptive survey method of research was
used for this study. The method involved a comprehensive gathering and ap¬
praisal of data acquired from the usage of a checklist, an inventory, and a
questionnaire.
Major findings.—The summary of basic findings are those listed be¬
low:
1. Approximately sixty-six percent of the teachers had participated
in case conferences concerning students.
2. Ninety-one percent of the teachers thought individual coxinseling
was a part of the guidance program.
3. Eighty-eight percent of the teachers said they sought assistance
from covinselors in helping students.
4. Eighty-six percent of the teachers said they referred students
to the school counselor.
5. Eighty-three percent of the teachers said counselor-parent con¬
ferences were held about students.
6. Ninety-five percent of the teachers said they held conferences
with parents about their children.
7. Ninety-two percent of the teachers thought an organized program
of guidance was available to all students.
8. Forty-seven percent of the teachers thought the staff coopera¬
tively planned the guidance program.
9. Sixty-five percent of the teachers thought guidance services
were provided to orient new students to the school.
10. Only twenty-nine percent of the teachers thought the staff co¬
operatively planned the evaluation of the achievement of students
in relation to their potentials.
11. Only thirty-four percent of the teachers thought the responsi¬
bilities in the guidance program were clearly defined and under¬
stood.
12. Seventy-three percent of the teachers thought the administrative
staff supported and assisted in the development of the guidance
program.
13. Sixty-four percent of the teachers thought teachers accepted and
took advantage of the guidance services offered.
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14. Only twenty-three percent of the teachers thought an in-service
education program was provided for the staff on guidance ser¬
vices .
15. Forty-eight percent of the teachers thought students took ad¬
vantage of the guidance services offered.
16. Thirty-six percent of the teachers thought students made real¬
istic course selections in relation to their abilities and in¬
terests.
17. Only twenty-six percent of the teachers thought the guideince
program included research and evaluation studies.
18. Seventy-three percent of the teachers thought the school had a
standardized testing program which included both ability and
achievement testing.
19. Fifty-eight percent of the teachers thought cumulative records
contained information about the educational and vocationctl
plans of students.
20. Seventy-four percent of the teachers thought the cum\alative
records contained information on the home and family backgroxind
of students.
21. Only thirty-five percent of these teachers thought standardized
test results were interpreted for their use.
22. Sixty-two percent of the teachers thought the cumulative records
contained information which indicated special abilities or tal¬
ents of students.
23. Eighty percent of the teachers thought the cumulative records
of students were accessible to teachers in their building.
24. Forty-seven percent of the teachers thought the emulative
records showed an educational growth pattern of students.
25. Only thirty percent of the teachers thought they were provided
with summaries of important data from records cuid tests.
26. Only twenty-four percent of the teachers thought parents were
informed of their children's standardized test results.
27. Only twenty-seven percent of the teachers thought the c\jm\ila-
tive records contained anecdotal reports or stunmaries of stu¬
dent progress written by teachers.
28. Only thirty-five percent of the teachers thought the seniors
developed both immediate and long ranged plans.
29. Seventy-eight percent of the teachers thought the placement
services were provided to assist students to obtain additional
education or training.
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30. Sixty-six percent of the teachers thought group guidance pro¬
cedures were used in the guidance program.
31. Sixty-two percent of the teachers thought opportunities were
provided for groups of students to discuss matters of concern
to them.
32. Thirty-eight percent of the teachers thought organized activi- ,
ties were provided to assist students in developing good study
habits.
33. Eighty-six percent of the teachers said they discussed with
their students the vocational applications of teachers' sub¬
ject matter fields.
34. Eighty-eight percent of the teachers said organized activities
were provided to assist students in planning careers.
35. Sixty-one percent of the teachers said informational materials
on education were provided and effectively used by students.
36. Forty-eight percent of the teachers said they knew the educa¬
tional and vocational plans of the students in their classes.
37. Sixty-seven percent of the teachers said they thought informa¬
tional materials were available to students concerning personal
and social development.
38. Ninety-seven percent of the teachers said they discussed with
their students the educational implications of their subject
matter fields.
39. Eighty-seven percent of the teachers said informational materials
were available to students concerning occupational opportunities
and requirements.
40. Seventy-eight percent of the teachers said help was given to stu¬
dents in planning an educational program to meet their individual
needs.
41. Forty-seven percent of the teachers thought the cooperation be¬
tween teachers and coianselors was adequate for conducting case
conferences concerning students.
42. Forty-eight percent of the teachers thought individual counsel¬
ing, as a major part of the counseling program, was adequate.
43. Fifty-eight percent of the teachers said they sought the assis¬
tance of the counselor in helping students.
44. Sixty-four percent of the teachers said they made referrals of
students to the school coxinselor.
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45. Forty-nine percent of the teachers said they participated in
counselor-parent conferences concerning students.
46. Sixty-one percent of the teachers said they held conferences
with parents concerning their children.
47. Sixty-eight percent of the teachers thought an organized pro¬
gram of guidance and counseling was available to all students.
48. Only forty percent of the teachers said the staff had coopera¬
tively planned, the guidance program.
49. Only forty-eight percent of the teachers said the guidance ser¬
vices had been provided to orient new students to the school.
50. Only twenty-five percent of the teachers said the staff plcinned
cooperatively the evaluation of the achievement of students in
relation to their potentials.
51. Only twenty-seven percent of the teachers said the teachers' re¬
sponsibilities, in the guidance program, were clearly defined
and understood.
52. Only forty-seven percent of the teachers said the administra¬
tive staff supported and assisted in the development of the
guidance program.
53. Only twenty-seven percent of the teachers said they accepted
and took advantage of the guidance services offered.
54. Only sixteen percent of the teachers said there was an inservice
education program for the staff on guidance services.
55. Only twenty-six percent of the teachers said students accepted
and took advantage of the guidance services offered.
56. Only twenty percent of the teachers said students made realistic
course selections in relation to their abilities and interests.
57. Only eighteen percent of the teachers said the guidance program
included research and evaluation studies.
58. Fifty-two percent of the teachers said the school had a stan¬
dardized testing program which included both ability euid achieve¬
ment tests.
59. Forty-five percent of the teachers said the cumulative records
contained information about the educational and vocational plans
of students.
60. Only thirty-six percent of the teachers said the cxmulative
records contained information on the home and family backgroiind
of students.
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61. Only twenty-two percent of the teachers said standardized test
results were interpreted for use by teachers.
62. Only thirty-one percent of the teachers said the cumulative
records contained information which indicated special abilities
or talents of students.
63. Fifty-six percent of the students said cumulative records were
accessible to teachers in their building.
64. Only twenty-seven percent of the teachers said the emulative
records showed an educational growth pattern of students.
65. Only seventeen percent of the teachers said they were provided
with summaries of important data from records euvd tests.
66. Only twelve percent of the teachers said parents were informed
of their childrens' standardized test results.
67. Only sixteen percent of the teachers said the cumulative rec¬
ords contained anecdotal reports or summaries of student pro¬
gress written by teachers.
68. Only twenty-five percent of the teachers thought the seniors
developed both iinmediate and long-ranged plans.
69. Fifty-one percent of the teachers thought the placement ser¬
vices provided assistance to students in obtaining addition2G.
education or training.
70. Only forty-one percent of the teachers thought group guidance
procedvires were used in the guidance program.
71. Only forty-five percent of the teachers thought opportunities
were provided for students to discuss matters of concern to
them.
72. Only twenty-one percent of the teachers thought organized ac¬
tivities were provided to assist students in developing good
study habits.
73. Sixty-five percent of the teachers said they discussed with
their students the vocational applications of their subject
matter fields.
74. Fifty-seven percent of the teachers said organized activities
were provided to assist students in planning careers.
75. Only thirty-one percent of the teachers said informational ma¬
terials on education were provided and effectively used by
students.
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76. Only twenty-five percent of the teachers said they knew the
educational and vocational plans of the students in their
classes.
77. Only forty-eight percent of the teachers said informational
materials were available to students concerning personal and
social development.
78. Seventy-five percent of the teachers said they discussed with
their students the educational implications of their sxjbject
matter fields.
79. Fifty-eight percent of the teachers thought informational ma¬
terials were available to students concerning occupational op¬
portunities and requirements.
80. Only forty-one percent of the teachers said help was given stu¬
dents in planning an educational program to meet their indivd-
ual needs.
81. One hundred percent of the coxanselors thought the small group
processes and consultation services complemented each other.
82. One hundred percent of the counselors thought the small group
processes and consultation services are differentiated from
advisory, punitive or other relationships based on threat.
83. One hvindred percent of the counselors thought the small group
processes and consultation services assisted students to be¬
come increasingly self-directive in planning, decision-making,
and personal development.
84. One hundred percent of the counselors thought the small group
processes and consultation services were concerned with all
phases of student development as they relate to educational
and vocational development, planning and decision-making.
85. One hxindred percent of the co\mselors thought the small group
processes and consultation services recognized the responsi¬
bility of students and their parents for making decisions and
accepting the consequences of their decisions.
86. One hxindred percent of the counselors thought the small group
processes, and consultation services were available to students
on several bases, such as personal request, counselor-initiated
contacts, and referrals from teachers, parents, administrators,
and community agencies.
87. Approximately sixty-eight percent of the counselors thought the
small group processes and consultation services were available
to students on a continuing basis.
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88. One hundred percent of the counselors thought the small group
processes and consultation services were available to students
during the school day and at other designated times.
89. Eighty-three percent of the counselors thought the small group
processes and consultation services were scheduled and protec¬
ted from encroachments by nonguidance functions.
90. One hundred percent of the counselors thought the small group
processes and consultation services were conducted by counselors
who were professionally qualified and who observed high ethical
standards.
91. Approximately eighty-four percent of the counselors thought the
small group processes and consultation services had facilities
and equipment available that provided privacy for students as
well as security for the counselor's memoranda about students.
92. Only fifty percent of the counselors thought the small group
processes and consultation services were explained periodically
to students, teachers, administrators, and others.
93. One hundred percent of the counselors thought the small group
processes and consultation services held consultations with
teachers, parents, and others to share information and gain
mutual understanding about the students who would be enlisting
their assistance.
94. Approximately sixty-eight percent of the counselors thought the
small group processes and consultation services provided both
school time and other designated periods of time. Also, school
time could be used for home visitations.
95. Approximately eighty-three percent of the coimselors thought
the small group processes and consultation services were pro¬
vided with facilities that insured privacy.
96. One hundred percent of the counselors thought the sources of
information were comprehensive and reliable for the study of
student development.
97. Only fifty percent of the counselors thought the physical status
and special characteristics of each student were studied by
means of periodic, professional physical examinations.
98. One hundred percent of the counselors thought interviews, by
school counselors, were used to verify and supplement informa¬
tion gained by other means.
99. Approximately eighty-three percent of the counselors thought
that appropriate information, gained by teachers and other
staff members, was accumulated in the student's personal
folder.
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100. Approximately eighty-three percent of the counselors thought
information, regarding each student's social adjustment, as¬
pirations, and values, was gathered by means that protected
the student's right of privacy.
101. One hundred percent of the counselors thought the information
for student personal folders was carefully selected for its
significance and recorded by professionally competent persons
to insure accuracy and confidentiality.
102. Approximately eighty-three percent of the covinselors thought
the information about students was made available only to per¬
sons judged by the school's counselors and administrators to
be entitled to the information and competent to use it properly.
103. Approximately eighty-three percent of the counselors thought
the information recorded provided a developmental view of stu¬
dents which could be interpreted to students, parents, eind
other persons who could use it constructively.
104. One hundred percent of the counselors said they furnished
teachers with information about students' characteristics •
and needs, both systematically and in response to special
needs.
105. Approximately eighty-three percent of the counselors thought
the professional persons, both in and outside the school, to
whom students were referred by coimselors were provided infor¬
mation gathered by the school.
106. Only fifty percent of the counselors thought case studies and
case conferences were used to gather, inteip)ret, euid apply the
information about students.
107. Approximately eighty-three percent of the counselors thought
the professional staff members periodically sifted and as¬
sessed information about students to keep it up to date and
valid.
108. Approximately sixty-seven percent of the counselors thought
the information about students was accvimulated and studied by
school counselors to assess changes in the community euid the
student population.
109. One hundred percent of the counselors thought provisions were
made for collecting and orgcinizing current educational infor¬
mation.
110. One hundred percent of the counselors thought provisions were
made for collecting and organizing current occupational infor¬
mation.
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111. Approximately eighty-three percent of the coianselors thought
provisions were made for covinselors to use school time to meet
with representatives of educational institutions, industries,
and unions.
112. Approximately eighty-three percent of the counselors thought
provisions were made for the use of educational and occupa¬
tional infoinnation in regularly scheduled classes, special
courses, and student activities.
113. Approximately eighty-three percent of the counselors thought
counselors used occupational and educational information in
counseling and small group processes both for informational
purposes and to help students explore and develop \anderstand-
ing about educational and work roles.
114. Approximately eighty-three percent of the counselors thought
informational materials were available for frequent use by
students, staff members, and other interested adults.
115. One hxandred percent of the covinselors thought students were
assisted in planning meaningful programs of study, including
informal student activities.
116. One hundred percent of the co\inselors thought consideration
was given to the arrangements for work experience, part-time
and full-time during vacation, in relation to educational, vo¬
cational, and economical needs.
117. One hundred percent of the counselors thought students were
assisted in making choices involving placement (a) as students,
(b) at the point of dropping out of school, and (c) upon gradu¬
ation.
118. One hundred percent of the counselors thought students were
assisted in finding information about future employment and
education.
119. One hundred percent of the counselors thought members of the
guidance staff cooperated with employers and comm-unity agen¬
cies concerned with job placement.
120. One hundred percent of the counselors thought the gtiidance
staff helped provide leadership in solving problems in the
area of placement.
121. Only approximately seventeen percent of the counselors thought
a plan for annual evaluation of the guidance program was in
existence.
122. Only approximately thirty-three percent of the counselors
thought the plan for evaluation of guidance services had been
developed by the professional guidance workers in cooperation
with teachers and administrators.
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123. Only approximately seventeen percent of the counselors thought
annual reports of evaluation results were prepared for the
faculty euid administration of the school.
124. Only approximately seventeen percent of the counselors thought
research in the school was based on a plaimed program of re¬
search rather than a series of separate research projects.
125. Only approximately seventeen percent of the counselors thought
experimental research designs were of such a nature as to make
repetition possible in other settings.
126. Only approximately seventeen percent of the counselors thought
research plans called for both descriptive studies of a longi¬
tudinal, continuing nature, and es^erimental studies of shorter
duration.
127. One hundred percent of the counselors thought coiinseling and
small group processes were available to students when desired
and needed.
128. One hundred percent of the comselors thought small group pro¬
cesses had been helpful in assisting students toward higher
levels of educational and vocational development, including
planning and decision-making abilities.
129. One hxmdred percent of the counselors thought students, pcurents,
teachers, and administrators were aware and supportive of coun¬
seling and small group processes.
130. One hundred percent of the counselors thought conferences had
been initiated by counselors and sought by teachers, parents,
and others.
131. Approximately eighty-three percent of the counselors thought
conferences had been effective in enlisting the efforts of
teachers, parents, and others in cooperative activities.
132. One hundred percent of the counselors thought the school com¬
pletely used the sources and means available to it in gather¬
ing information about its students.
133. One hundred percent of the counselors thought the right of pri¬
vacy of students and the professional interpretation of infor¬
mation had been guarded well.
134. One hundred percent of the counselors thought appropriate in¬
formation cJDOut students was made available and used by ap¬
propriate persons.
135. One hundred percent of the counselors thought the information
had been well organized and the resources available to students,
counselors, teachers, parents, and others were adequate eind ac¬
cessible.
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136. Approximately sixty-seven percent of the cotxnselors thought
informational resources had been effectively used in class¬
rooms, activities, and with individual students.
137. One hundred percent of the counselors thought teachers, stu¬
dents, and others had become acquainted with sources of infor¬
mation and the use of these sources for educational and voca¬
tional development and adjustment.
138. One hundred percent of the coimselors thought educational place
ment needs of the students were being well provided for.
139. One hundred percent of the co\inselors thought students were
satisfactorily assisted in finding appropriate jobs.
140. One hundred percent of the counselors thought the school's
placement services were well coordinated with those of other
agencies.
141. Only approximately thirty-three percent of the counselors
thought a systematic program of evaluation of guidance ser¬
vices was in effect.
142. Only approximately thirty-three percent of the counselors
thought the design for evaluation of the program of guidance
services was adequate.
143. Only approximately seventeen percent of the counselors thought
a planned research program was included in the program of
guidance services.
144. Only approximately seventeen percent of the covinselors thought
the research design was being adequately used.
145. Only approximately seventeen percent of the cotinselors thought
the results of research and evaluation studies were being dis¬
tributed.
Conclusions.—The findings of this study provided by the teachers
and coxanselors, seem to warrant the following conclusions which have been
grouped according to the guidance services.
1. The majority of the teachers was highly aware of the counseling
services available.
2. The majority of the teachers was not aware of the orientation
services available.
3. Only half of the teachers was aware of the individual analysis
services available.
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4. The majority of the teachers was aware of the group process/
placement, and follow-up services available.
5. The majority of the teachers was highly aware of the occupa¬
tional and educational services available.
6. Only half of the teachers felt that the counseling services
in the guidance program were functioning adequately.
7. The majority of the teachers felt that the general informa¬
tion and orientation services, in the guidance program, were
functioning inadequately.
8. The majority of the teachers felt that the individual analysis
services were functioning inadequately.
9. The majority of the teachers felt that group process, place¬
ment, and follow-up services were functioning inadequately.
10. Only half of the teachers felt that occupational and educa¬
tional informational services were fvinctioning inadequately.
11. The majority of the coiinselors felt that comseling, small
group processes, and consultation services were functioning
well.
12. The majority of coiinselors felt that the study of student
development was functioning well.
13. The majority of the covinselors felt that information for
educational and vocational plaiming were functioning well.
14. The majority of the counselors felt that educational and
vocational, placement were functioning well.
15. The majority of the counselors felt that research and evalu¬
ation were functioning poorly.
16. The majority of the counselors felt that the counseling ser¬
vices were used efficiently.
17. The majority of the counselors felt that promoting student
development was used efficiently.
18. The majority of the counselors felt that information for edu¬
cational and vocational planning was used efficiently.
19. The majority of the counselors felt that educational eind voca¬
tional placement services were used efficiently.
20. The majority of the counselors felt that research and evalu¬
ation services were not used effectively.
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Implications.—The conclusions dravm from the findings of this
study seem to warrant the following implications:
1. It seems as though the majority of the teachers had not been
adequately oriented to the available orientation services.
2. It seems as though many teachers had not been adequately in¬
formed about individual analysis services.
3*. It seems as though the majority of the teachers felt that
general information and orientation services were not fimc-
tioning efficiently.
4. It seems as though the use of individual analysis services
were functioning inadequately.
5. It seems as though the use of group process, placement, and
follow-up services were functioning inadequately.
6. It seems as though educational information and occupational
services were functioning inadequately.
7. It seems as though very little had been done in the areas of
research and evaluation and was functioning very poorly.
Recommendations.—The implications drawn from the conclusions for
this study seem to warrant the following recommendations:
1. That a guidance orientation program be provided for administra¬
tors, teachers, students, parents, and staff. This program
should be presented at the beginning of the school year and at
the begiiming of each new quarter.
2. That parent-teacher, student-teacher conferences and other in-
service meetings be held to explain the use of test results
and their interpretations. These conferences and in-service
meetings should be scheduled immediately after completing a
test.
3. That the guidance program provide adequate assistance in group
process, placement, and follow-up studies.
4. That the guidance program provide adequate information on edu¬
cational and occupational services.
That the guidance program provide adequate research and evalu¬
ation services so as to determine the success euid effectiveness
of the guidance program.
5.
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The writer proposed to suggest ways of improving the effectiveness
of guidance services provided at Washington High School. These suggestions
are made as a result of recommendations in the preceding section. The rec¬
ommendations were directly related to the implications in the conclusions
that were drawn from the findings of this study. The suggestions may be
perceived as being an extension of the recommendations but in a separate
category. As a result of this distinction, the suggestions are listed sepa
rately. Extreme care has been exercised in making these suggestions speci
fic and highly relevant to orientation services, individual analysis ser¬
vices, group processes, placement and follow-up services, information on
educational and occupationed services, and research and evaluation services
A. Orientation services.—The major purpose of the school's orien¬
tation program is to provide services which facilitate adjustment to new
situations. Generally, the orientation activities are administered through
a group approach. However, there are occasions when individual orientation
is necessary.
Activity 1: For the student moving from elementary to junior high
school, or from junior high to high school, a student
handbook is most beneficial. Contributions should
come from the counselors, teachers, administrators
and other organizations such as the student council.
Items .included should be pupil personnel services,
school rules, student responsibilities, extracurricu¬
lar activities and grading procedures.
Activity 2: Various clubs and organizations mi^t set up display
booths in the auditorium on visitation days to greet
new students and parents to explain their activities.
Activity 3; For the benefit of students new to the system euid
those who transfer in during the year, assembly pro¬
grams, presented by the student government or student
council on students' rights and responsibilities to
themselves and to the school, can be valuable. A
panel of students might be used to stimulate discus¬
sions on topics such as procedures for changing exist¬
ing regulations, getting involved in extracurricular
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activities, and the organization and responsibilities
of student government.
Activity 4: Student counselor aides can be most helpful in familiar¬
izing transfer students with their new environment. The
aides can offer assistance with details in explaining
the floor plan of the school plant, how to obtain lock¬
ers, and how the school day is scheduled. The aides
might also show new students where their classes will
meet by going over class schedules with them.
Activity 5: Counselors should advise all students on course selec¬
tions. The mechanics of scheduling occupy much of the
counselor's time. However, what to take and when are
important for students.
B. Individual analysis services.—The major purpose of these ser¬
vices is gathering, studying, understanding, interpreting and providing fac¬
tual information to aid parents. students, and school personnel.
Activity 1: A meeting with faculty members should be held during
pre-planning week to ej^lain tests to be administered
and their value to teachers in meeting individual needs.
An actual case study, using treinsparencies of student
profile sheets, should be helpful.
Activity 2: The testing program can be explained to parents at a
P.T.A. meeting. Items to be covered should include cUi
explanation of the types of tests and their purposes;
an interpretation demonstration using trainsparencies;
and a discussion of the feasibility of practicing for
tests and how parents can best utilize test results.
Activity 3; Student interviews can be conducted. This is a direct
personal relationship in which pertinent information
can be gained about the student. Since the interview
is a direct personal relationship, with both parties
in a position to observe each other, the coimselor may
note any characteristic behavior of significance.
Activity 4: Observations should be made of anecdotal records, past
report cards, and teacher checklists. By observing ■
student's behavior, in and out of school situations as
well as class performance, this gives counselors and
teachers deeper insights into significant behavior pat¬
terns of students.
Activity 5; Each student should write a self-report document such
as an autobiography. This is a key guidance instrument
in the student analysis services that allows the student
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to ej^ress himself in his own words. By doing this,
teachers and counselors are provided with data to gain
deeper insights into the student's thinking that is
difficult or impossible to gain otherwise.
C. Group processes, placement and follow-up services.—The main pur¬
poses of these services are assisting students in their planning, decision¬
making and personal development; to provide educational and job placements;
and to provide follow-up studies for evaluation of the guidance program.
Activity 1: A how-to-study film can be shown to classes which later
break down into smaller "buzz" groups to discuss prob¬
lems. A panel of students might be used to point out
problems of studying and how to solve them.
Activity 2: The counselor can encourage and sponsor as many clubs
and organizations on campus as possible. These groups
can have consultants or employees from related occupa¬
tions speak to the clubs or the school's general assem¬
bly concerning fringe benefits, training required, re¬
tirement plans, etc.
Activity 3: A survey of existing jobs with local firms can be posted
for student information. This survey probably can be
done in collaboration with local employers.
Activity 4: Small groups can be formed to list gripes about the re¬
lationship, or lack of it, with parents. These are then
read back to the group for shared possible causes and
solutions.
Activity 5; Films, tapes, or role-playing can be utilized to present
problematic situations and to stimulate discussions.
Activity 6: After identification cind academically grouping potential
dropouts, a meeting with parents can be held to familiar¬
ize them with what is being offered their children and
what they can gain from these offerings.
Activity 7: Counselors can talk to the senior class in the spring to
explain the procedures and purposes of completing ques¬
tionnaires for follow-ups after graduation.
D. Information on educational and occupational services.—The guidance
program assumes a major role in providing educational and occupational infor¬
mation to students
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Activity 1: The counselor could serve as moderator of a panel con¬
sisting of admissions and financial’ aid officers from
a university, community college or a vocational techni¬
cal school. The topic for discussion could be "School
After High School and How to Pay For It."
Activity 2: An enployment counselor, with the state employment of¬
fice or the personnel manager of a local firm, could
be invited to talk with juniors and seniors on the im¬
portance of personality factors, skill requirements,
application letters, and interviews in obtaining or
failing to obtain employment.
Activity 3: All federal programs, which lend assistance to students
for furthering educational goals, could be presented,
either in a panel or individually. These include Edu¬
cational Opportiinity Grants, Work-Study Programs, Na¬
tional Defense Student Loans, and Scholarships.
Activity 4: A panel, made up of former students who are attending
different types of post-secondary institutions, could
present a discussion on "The Life I Lead On Campus.-"
The individual student's needs and abilities should be
matched with what the colleges offer in the curriculum.
Activity 5; Career Day activities can be useful if well planned.
Presenters should be varied in occupational areas and
an outline of items to be covered should be submitted
early to presenters. The day should be distributed so
that students can choose which groups they wish to at¬
tend. Students should be advised as to how many they
can choose to attend.
E. Research and evaluation services.—The basis for counselors to
extend and increase the efficiency of their assistance to students is by
research. Through research, counselors can evaluate and determine the ef¬
fectiveness of their services.
Activity 1: Emphasis should be placed on comparing results of follow¬
up studies of graduates to curricular offerings. Hope¬
fully, this would lead to modifications when the need is
indicated.
Activity 2: A follow-up survey should be used, along with a local
job opportunity survey, to evaluate the relevance of the
vocational guidance aspect of the program.
Activity 3: With the cooperation of administrators and teachers, stu¬
dent achievement should be pre-and post-tested to con¬
trast the results between students experiencing conven¬
tional teaching methods and curriculum to that of those
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in classes with innovative teaching methods and curric¬
ulum.
Activity 4: A study should be made comparing jobs, salaries, expec¬
tations, and attitudes of school dropouts to those of
high school graduates. This study should be helpful in
counseling with potential early school leavers and might
also be useful in making curriculum modifications.
Activity 5: Parent-child and student-teacher conferences should be
carefully doc\amented to determine possible effects of
counseling on academic improvement with students, and
relieving conflicts between student, parent, and teacher.
Activity 6: Attitudes of a group of identified potential dropouts,
disciplinary problems, or students with excessive ab¬
sences should be tested prior to group work with coun¬
selors and again at the end of a stated number of ses¬
sions to determine chcuige.
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The goals of American education, as they are generally stated, stress the impor¬
tance of assisting each child to develop according to his uniqueness. Educational programs
are considered to be developmental when they start with the child, where he is, and help
him develop and become a contributing member of society.
The goals of American education are intended to help each child develop breadth
and depth of his understanding. Guidance services and activities contribute to the achieve¬
ment of goals; and, when these goals are achieved, a change in behavior results. As needs
change, behavior changes. When needs remain static, the effectiveness of the guidance
program should be questioned.^
Rationale.—An effective guidance program is well-organized. The counselors
and teaching staff know their responsibilities. They are able to function in complementary
ways. They clearly focus their attention on the purpose for which the guidance activities
were organized.
Teachers become involved with guidance services by assisting in the interpreta¬
tion of guidance activities to pupils, referring students for counseling, participating in case
conferences, consulting with counselors, providing non-test appraisal Information, using
cumulative records to help pupils, studying pupils’ behavior, furnishing students with
occupational and social information, and providing classroom opportunities conducive to
psychological growth showing increased self-understanding and self-actualization.
^ Joseph W. Hollis and Lucile U. Hollis, Organizing for Effective Guidance
(Chicago: Science Research Associates, 1965), p. 20.
1
2
Roeber suggested that the counselor might involve teachers in the guidance pro¬
gram by maintaining close personal contact with them with emphasis on the kinds of
assistance they think they need and utilizing the case conference technique. It has been
stated by Johnson “that the case conference technique is an effective manner of involving
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teachers in the implementation of available guidance services.”
It is the writer’s belief that there are many instances where faculty members are
not fully oriented to available guidance services in their schools. This condition results from
the lack of orientation programs, in-service programs, case studies, and group conferences.
Therefore, this study seeks to determine to what extent teachers and counselors use avail¬
able guidance services and how these services can be used more effectively at Washington
High School.
In addition, the study suggests not only supplying information to the faculty
and staff of Washington High School about awareness and utilization of guidance services,
but It also suggests a conceptual framework or model as a viable alternative to more effec¬
tive awareness and greater utility of available guidance services.
As a result of this study, new knowledge about awareness techniques is revealed.
While this new knowledge is important to the faculty and staff of Washington High School
in particular, the study gives advance knowledge in the field of guidance and counseling by
providing research data relating to "awareness of services” and it suggests a design for
remedying what appears to be a communication problem.
The survey method of evaluation has been widely recommended by Wrenn to
4
gather data about guidance services available in high schools across the country. This .
2
Edward C. Roeber, Strategy for Guidance (New York: Houghton Mifflin
1961),p. 72.
5
Dorothy E. lohnson. Expanding and Modifying Guidance Programs! New
York: Houghton Mifflin, 1968);i.p. 73,
^
C Gilbert Wrenn, “A Critique of Methods Used in Follow-Up Studies,”
Harvard Educational Review, (1940), 10, pp. 357-363.
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method is being used in this study to identify available guidance services at Washington
High School, and to expose areas that are hypothesized to be factors influencing the
degree of awareness and the effective use of these services.
Contribution to educational knowledge.—The outcomes of effective research
are usually seen as a dichotomy. Either new knowledge will evolve, if the study is of an
innovative nature where different ideologies are advanced, or enhanced knowledge will
result if the research is conducted as a follow-up to some previous or parallel study.^
The findings will be of value to the faculty and staff of Washington High
School, as well as other educators, by increasing their knowledge and understanding of
guidance awareness in secondary schools. It is desired that individuals responsible for
guidance programs will be stimulated to effective program planning of guidance services.
Additionally, it may be implicit in the study to encourage further research in
guidance services for continuous evaluation. This will lead to improvement of guidance
programs; and, ultimately, the school’s curriculum.
Evolution of the Problem.—Historically, teachers have had a tendency to
view guidance services as remedial and corrective, rather than developmental.” This
tendency is evident when referrals to counselors are limited to problem and discipline
cases. Teachers* knowledge is reflected in faulty perceptions of guidance services. They
view guidance as being oriented toward maladjustment and discipline cases. They over¬
look the equally, if not more Important, developmental aspects of the program.
Mangan, using a questionnaire to find out what attitudes are held by teachers
and administrators regarding the guidance program, found that teachers perceive guidance
^ G. C. Helmstadter, Research Concepts in Human Behavior ( New York:
Meredith, 1970), p,
^Herman j. Peters and Bruce Shertzer, Guidance Program Development and
Management (Columbus: Charles E. Merrill, 1969),p. 80.
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services as means for rehabilitating the deficient, rather than as avenues for developing
the talented.^
Wrenn, in his monumental study of guidance in the American schools, recom¬
mended that, "the primary emphasis in counseling students be focused on their develop¬
mental needs and decision points in the total range of the life of students, in contrast to
o
attention to only the remedial needs and crisis points.”
The writerfeels that no program of guidance can be effective if counselors,
teachers, and the administrative staff lack proper understanding of the contributions
that guidance services can make to the school’s total program.
, Statement of the problem.—The problem inherent in this study was that of
determining the extent to which guidance services were available, teachers’ and
counselors’ awareness of guidance services, their uses of these services, and the improve¬
ment in the effectiveness of the uses of these guidance services at Booker T. Washington
High School.
Statement of the purpose.—The purpose of this study was to determine the
status of the guidance services provided at Washington High School. More specifically,
‘
the purpose was to determine:
1. The kinds of guidance services available.
2. The teachers’ and counselors’ awareness of these services.
3. Techniques by which the effectiveness of these services can .
be improved significantly.
^
James C. Mangan, Teachers’ Recommendations for Guidance Services
(Unpublished master’s thesis, Ohio State University, 1959), p. 65.-
Q
C. Gilbert Wrenn and Willis E. Dugan, Guidance Procedures in High School
( University of Minnesota Press, 1962), p. 15.
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Guidelines.—The following guidelines were used to guide the direction of
the study:
1. To succinctly describe the guidance services existing at
Washington High School by using the Counselor’s Hand¬
book, published by the department of Guidance, Testing
and Psychological Services, Atlanta Public School System.
2 To evaluate the guidance services using as a guideline the
Evaluative Criteria, fourth edition (1969).
3‘. To identify the strengths and weaknesses of the guidance
services according to the checklist, questionnaire and the
inventory.
4. To determine the extent of teachers’ knowledge and under¬
standing of the guidance services as measured by responses
to the Teacher Inventory of Guidance Awareness.
5. To determine the extent of counselors’ knowledge and
understanding of the guidance services as measured by
responses to the Counselor Checklist
6. To analyze selected data generated by the Teacher Inven¬
tory of Guidance Awareness and Counselor Checklist
administered to teachers and counselors.
7. To formulate findings, conclusions, implications, and
recommendations.
Limitations of the study.—This study was limited in the following ways:
1. The sample was not randomly selected; therefore, genera¬
lizations from these findings are restricted to the counselors
and teachers of Booker T. Washington High School.
2 The respondents consisted of volunteered participants from
Washington High School.
3. The population from which the subjects were chosen was
limited to one school.
4. The age and sex of the respondents were unknown. They
were perceived as being insignificant to this study.
Locale of the study.—The study was conducted at Booker T. Washington
High School in Atlanta, Georgia. Washington High is a senior high school with grades
nine through twelve. The enrollment was approximately 1,059 students. The school Is
located in metropolitan Atlanta.
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Definition of terms.—The following terms had the following meanings in
this study.
1. Guidance Services—organized activities which aided each
pupil in examining, evaluating, and choosing realistic per¬
sonal goals and which followed each pupil through toward
the realization of his goals.
2. Teacher and Counselor Awareness—personal knowledge
about the existing guidance services as measured by the
Teacher Inventory of Guidance Awareness and the Coun¬
selor Checklist.
3. None—a response choice on the T.I.G.A. indicating that
guidance services were not available.
4. Inadequate—a response choice on the T.I.G.A. indicating
that guidance services were not functioning as efficiently
as they should.
5. Adequate—a response choice on the T.I.G.A. indicating .
that guidance services were functioning efficieritly.
6. Too Much—a response choice on the T.I.G.A. indicating
that guidance services were excessively provided.
7. Uncertain-—a response choice on the T.I.G.A. >vhich in¬
dicated that they did not know or were not sure whether
guidance services were provided.
8. Excellent-—a response choice on the checklist and question¬
naire that indicated that guidance services were existing and
were functioning very highly.
9. Good—a response choice on the checklist and questionnaire
that indicated that guidance services were existing and were
functioning efficiently.
10. Fair-—a response choice on the checklist and questionnaire
that indicated that guidance services were existing but not
functioning efficiently.
11. Poor or Non-existent-—a response choice on the checklist
and questionnaire that indicated that guidance services were
limited in extent and were barely functioning or existing.
12. Needs Improvement—a judgment by the researcher based on
responses to the T.I.G.A.. checklist, questionnaire that indica¬
ted areas of guidance services where corrective actions were
deemed necessary.
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13. Strengths—a judgment by the researcher based on responses
to the T.I.G.A.. checklist, and questionnaire that indicated
that guidance services were meeting the most desirable condi¬
tions possible according to guidelines of the evaluative criteria.
14. Weaknesses-—a judgment by the researcher based on responses
to the T.I.G.A.. checklist, and questionnaire that indicated
that guidance services had certain conditions missing and were
not meeting the guidelines of the evaluative criteria.








3. Individual Analysis Service
4. Placement and Follow-up Services
5. Occupational and Educational Information Services.
Guidance services were described by utilizing the Counselor’s Handbook pub-
lished by the department of Guidance, Testing and Psychological Services, Atlanta
Public School System (1975).
Subjects-—The subjects used in this study consisted of seventy-seven (77)
faculty members and six (6) counselors from Washington High School. An attempt was
made to administer the instruments to approximately one hundred-twelve (112) faculty
members. The instruments were distributed by the Assistant Principal during the
teachers’ planning period, and to counselors during their regular schedule. Seventy-
seven (77) teachers and six (6) counselors completed and returned the materials. These re¬
sponses constituted the data used in the study.
Instruments—Instruments used in this study consisted of the following:
1. Teacher Inventory of Guidance Awareness (T.I.G.A.).
This was an inventory published by the Division of
Guidance and Testing, State Department of Education,
Columbus, Ohio (1963).
There were forty (40) items concerning available guidance services. Faculty
members were asked to respond to this inventory by indicating their degree of awareness
8
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of the available guidance services in their school. An evaluative scale was used with the
following evaluation indicators: None, Inadequate, Adequate, Too Much, and Uncertain.
2. A checklist. This checklist was published by the National
Study of Secondary School Evaluation, Washington, D. C.
(1969), fourth edition, Evaluative Criteria, section 7, part
ill. Guidance Services.
The checklist consisted of five (5) guidance services, namely: (1) Counseling,
Small Group Processes, and Consultations; (2) The Study of Student Development;
(3) Information for Education and Vocational Planning; (4) Educational and Voca¬
tional Placement; and (5) Research and Evaluation Services.
There were forty-six (46) statements describing specific guidance services
available through the guidance department. Counselors were asked to respond to the
statement by using a four-point evaluative scale. This scale included the following
evaluation Indicators: Excellent, Good, Fair, and Poor or Non-existent
3. A questionnaire. This questionnaire was published by
the National Study of Secondary School Evaluation,
Washington, D. C. (1969), fourth edition. Evaluative
Criteria, section 7, part III, Guidance Services.
There were nineteen (19) evaluative questions concerning available guidance
services. The researcher responded to this questionnaire by evaluating the checklist
completed by counselors. A four-point evaluative scale was used with the following
evaluation indicators: Excellent, Good, Fair, and Poor or Non-existent.
The researcher accepted the reliability, validity, and objectivity of these
instruments based on their uses by other researchers in the field. Alsoj some measures
of consensual validity were assumed since several researchers, within the profession, had
accepted responses to this instrument as a meaningful indication of teacher awareness of
guidance services.
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Method of research^—The descriptive survey method of research was used for
this study. Generally, the method involves a comprehensive gathering and appraisal of
data acquired from the usage of checklists, questionnaires, opinionnaires, inventories,
interviews, etc. This study, however, utilized a checklist, an inventory, and a questionnaire.
Research procedural steps.—The specific steps employed in this study were:
1. Secured permission from the principal of Washington High
School to administer the instruments to the faculty and
guidance staff.
2. Solicited cooperation from the assistant principal and ex¬
plained the importance of this study in ^e field of
guidance and counseling.
3. Administered the Teacher Inventory of Guidance Awareness
to faculty members.
4. Administered the checklist to the counselors.
5. Researcher completed the questionnaire.
6. Organized, analyzed, and interpreted the data collected.
7. Summarized the data collected in narrative form with
supported descriptive tables.
8. Formulated findings, conclusions, implications, and
recommendations.
Permission from the principal was requested before the T.I.G.A. was admini¬
stered to the teachers. The teachers’ planning period was used to administer the instru¬
ment to the faculty by the assjstant principal. Written directions were indicated to
standardize the procedure to be used in completing the inventory.
During the same day, counselors were asked to complete a checklist of avail¬
able guidance services. After the counselors completed the checklist, the researcher
completed the questionnaire section of the Evaluative Criteria.
Data were categorized and analyzed under the rubric of available guidance ser¬
vices. Specifically, these services included:
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1. Counseling Service
2. General Information and Orientation Services
3. Individual Analysis Service
4. Group Process, Placement, and Follow-up Services
5. Occupational and Educational Information Services
Responses from the inventory were sorted and placed in tables according to
categories listed above. These responses were sorted according to the number of respon¬
dents indicating None, Inadequate, Adequate, Too Much, and Uncertain.
Responses from the checklist and the questionnaire were sorted. These services
were placed in tables according to the number of respondents Indicating Excellent, Good,
Fair, Poor or Non-existent. The researcher evaluated the guidance services by comparing
responses of the counselors with the established guidelines of the Evaluative Criteria. If
recorded responses were in categories other than “non-existent,” It was concluded that
standards had been met The evaluator’s task, at this point, was to quantify the levels of
attainment. Graphic Illustrations were used to supplement the narration In the analysis.
Data were summarized and tabularly presented. Simple percentages were
the mathematical procedures used to illustrate how teachers perceived the awareness and
effectiveness of available guidance services at Washington High School. Responses from the
Teacher Inventory of Guidance Awareness (T. I. G. A.) were tabulated and converted to
percentages for each item of the T. I. G. A.
The raw data were hand tabulated and recorded in tables representing the five
categories of guidance services. The percentages indicate the degree of agreement among
respondents.
Narrative statements were generated from an observation of evaluated responses
of the counselor’s checklist. The statements suggest the strengths and weaknesses of the
guidance services using the Evaluative Criteria as a guideline.
Findings, conclusions, implications, and recommendations were formulated from
an analysis of the data gathered and interpreted. The researcher traced each conclusion
drawn back to the supporting data.
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Appropriate implications and recommendations were identified as a conceptual
framework for the enhancement of guidance services at Washington High School. These
recommendations included areas where improvements were needed and time frames for
participating in suggested activities.
CHAPTER III
REVIEW OF RELATED LITERATURE
Through the National Study of Secondary School Evaluation and its publication
Evaluative Criteria, the program of guidance services has received continuous and growing
emphasis on striving for excellence in the school’s program. Through self-evaluation,
schools are encouraged to develop programs of higher quality. In direct reference to
guidance sen/ices, the Criteria state that these are “an integral part of the educational
program and are especially designed to assist in focusing the entire educational process
on the individual.”^
Shertzer and Stone have developed the following characteristics as evaluative
criteria for guidance services:
1. There should be a counselor-student ratio of one full-time
counselor for 250 to 300 students.
2. The counselors should be qualified, as evidenced by State
Certification.
3. Appropriate and usable records containing information
about each learner should be maintained.
4. Informational materials describing current educational
and occupational opportunities and requirements
should be accessible, and provision should be made for
interpretation of available information.
5. Appraisal data should be available to school personnel.
6. Physical facilities should provide for space, privacy,
and accessibility.
^National Study of Secondary School Evaluation. Evaluative Criteria (4th
edition). Washington, D. C.: (1969), p. 289.
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7. There should be adequate financial support
8. Guidance services should be based on learner needs.
9. Guidance programs must balance corrective, preventive,
and developmental functions.
10. Guidance activities should be purposeful.
11. The program should be characterized by stability and
flexibility.
12. The staff should have high morals and work cooperatively.
13. Students should be part of the program.
14. Leadership should be exercised by individuals In decision¬
making positions. Good programs of guidance are marked
by directors of guidance who are not afraid to lead and are
willing to risk failure and disapproval.'^
Evaluative studies.—The professional literature reports many studies of evalua¬
tion of guidance services, but more study Is needed. The range of such studies includes the
following:
Merenda and Rothney reported on the results of a five-year study among
counseled and uncounseled students. They concluded that desirable outcomes may be
enhanced by providing intensive counseling services to high school students. They also
noted that the differences were not large between counseled and uncounseled students on
criterion variables obtained five years after high school graduation but speculated that
“the more subtle and lasting effects of counseling require a longer period of time in order
to become more clearly apparent.” This speculation was based upon the likelihood that
the early years, after high school graduation, are given over to exploratory and continued
3
training experiences. .
^ Bruce Shertzer and Shelley C. Stone, Fundamentals of Guidance (Boston:
Houghton Mifflin, 1966.), p.r35.
, 3
Peter F. Merenda and John W. M. Rothney, “Evaluating the Effects of Coun¬
seling Five Years After,” journal of Counseling Psychology. (December, 1958), IV, p. 163-168.
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In a further study, Rothney reported a longitudinal study of the value of coun¬
seled secondary school pupils. He chose, as his subjects, all sophomore students from four
representative high schools in Wisconsin. Eight hundred seventy students \vere distributed
randomly into control and experimental groups. The experimental group received counsel¬
ing throughout grades 10,11, and 12. Follow-up studies of the 690 who graduated were
conducted six months, two and one-half years, five years, and ten years after high school.
Evaluative criteria were: (1) measures of satisfaction with and adjustment to post-high
school status; (2) measures of optimism in outlook; (3) measures of reflection on post-high
school education; and (4) measures of persistency in post-high school endeavors.
The author stated that follow-up studies over the five years revealed that, com¬
pared with non-counseled students, the counseled students:
1. Achieved slightly higher academic records in high school
and post-high school education;
2. Indicated more realism about their own strengths and weak¬
nesses at the time they were graduated from high school;
3. Were less dissatisfied with their high school experiences;
4. Had differing vocational aspirations;
5. Were more consistent in expression of, entering into, and
remaining in their vocational choices, classified by areas;
6. Made more progress in employment during the five year
period following high school graduation;
7. Were more likely to go on to higher education, to remain
to graduate, and to plan for continuation of higher educa¬
tion;
8. Were more satisifed with their post-high school education;
9. Expressed greater satisfaction with their status five years
after high school and were satisfied in retrospect with their
high school experiences;10.Participated in more self-improvement activities after
completing high school;
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11. Looked back more favorably on the counseling they had
obtained.^
Gibson administered a questionnaire to 904 seniors in high schools in three states
which had organized guidance programs for four or more years. Pupils were asked to
respond on a “Yes,” “No,” and “Not Sure” basis to questions covering guidance areas of
general information and group activities. The results suggested, among other things, that
many teachers neglected to relate their subject matter to occupational educational planning,
despite the existence of excellent infomnatlonal materials In the library.^
In a later survey, conducted by Gibson, much the same kind of questionnaire
was distributed among teachers. These findings revealed that, although teachers thought
It was the guidance staff’s responsibility to organize and disseminate occupational educa¬
tional information, it was also the teachers’ responsibility to acquaint students with the •
“world of work” through classes. Some teachers may occasionally wish to have suggestions
for using occupational and educational materials In their classes. Discussions of findings
of this type may result in teacher and guidance staff planning for an expansion or intensifi¬
cation of certain activities in the local setting.^
In the same article, Gibson reported the results of another study in which he ad¬
ministered an opinion type questionnaire to 108 secondary school teachers in 18 schools in
four states. Each school had an organized guidance program and certified school counselors.
^
John W. M. Rothney, “Educational, Vocational and Social Performances of
Counseled and Uncounseled Youth Ten Years After High School.” Report submitted to
Cooperative Research Program (Department of H. E. W., Project No. SAE 9231). Washing¬
ton, D. C., (1963), p. 119.
^ Robert L. Gibson, “Pupil Opinions of High School Guidance Programs,”
Personnel and Guidance journal, (january, 1962), XL. pp. 453—457.
^ Robert L. Gibson, "Teacher Opinions of High School Guidance Programs,”
Personnel and Guidance journal, (january, 1965), XLIV, pp. 416—42Z
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The purpose was to ascertain teacher attitudes toward knowledge and utilization of
their guidance programs. Despite the generally positive response, almost 90 percent of
the teachers thought that an in-service education program in guidance would be worth¬
while for the teaching staff and that counselors were not effectively communicating
guidance programs to the teachers.^
Johnson and a committee of counselors, supported by the administrator and
♦
other pupil personnel services, undertook a study aimed at improving teachers’ understand¬
ing of guidance practices. The first step was to determine the extent of teachers' know¬
ledge of guidance activities within the school’s program. To collect this information, the
Teacher Inventory of Guidance Awareness was distributed to all teachers. The results
were tabulated, summarized, and reported to the entire school’s staff. From the inven¬
tory results, the committee learned about the strengths and weaknesses in communication’
about the guidance program and obtained suggestions for areas of emphasis for guidance
in-service education. ^
By using the Teacher Inventory of Guidance Awareness. Myers, in a study of
critical factors in organized high school guidance programs, found that the three most
important guidance program operational problems were:
1. Guidance programs lack time for the school counselor
to do individual counseling.
2. Teachers did not fully understand the guidance programs.
3. Guidance programs did not include in-service training pro¬
grams for teachers. ^
"^Ibid.
Q
Dorothy E. Johnson, Expanding and Modifying Guidance Programs ( New York:
Houghton Mifflin, 1968 ), p. 37.
9
Robert H. Myers, A Study of Guidance Program Operational Problems iri Twelve
Selected Ohio High Schools (Jnpublished master’s thesis, Columbus: Ohio State University,
1969 ),p. 52..
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Survey method of evaluating guidance services.-—Evaluation of guidance ser¬
vices is mandatory for the effectiveness or improvement in its services. Kefauver and
Hand pointed out that, through systematic analysis and appraisal of guidance services, ,
more data would be secured in such a stock-taking than is ordinarily possible in the
normal operation of the program.^®
The survey method of evaluation has been most universally used by schools
to evaluate guidance services. The survey mthods: (1) uses predetermined criteria or
standards for a guidance program; (2) collects evidence of the guidance sen^ices being
offered, and (3) takes stock of how these existing services compare with the predeter¬
mined standards. Knowledge of present services e.g.,—their extent, strengths, and
weaknesses, is the outcome of the survey method. The survey method may involve
both subjective judgments and/or oljjective evidence, depending upon the nature of the
method.^ ^ The survey need not be an overall study of the total guidance program, but
it may focus only on selected aspects at any one time, for example, on the inventory
service.
In evaluating the inventory service, elements such as: (1) maintaining com¬
plete and up-to-date files; (2) obtaining wide staff use of the data; and (3) sharing infor¬
mation In the file with students, parents, employers, and other schools, are usually
isolated. The extent to which the first element is present is judged by examining a
sample of the cumulative records in the school. Prior to examination, criteria are
usually established so that the inspection will not be completely a random reaction to
what is seen. Questions to be answered by such a survey generally include:
1. How many years has it been since the last achievement
test was administered and recorded?
Grayson N. Kefauver and Harold C. Hand, Appraising Guidance Services
in Secondary Schools (New York: MacMillan, 1941), p. 198.
^^Ibid., p.195.
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2. Is the name of the test given? The level? Is the
resulting score clearly stated?
In evaluating the information service, there is general agreement on several
desirable elements such as: (1) making available to all the students the information ■
they need; (2) supplementing printed material with first-hand contact with people in
occupations being considered; (3) supplying educational and social, as well as occupar
tional information; (4) placing the responsibility for the success of this service on the
total staff; and (5) using only accurate, unbiased, and timely information. The extent
to which this last element is present is measured by an application of the standards for
occupational literature that have been developed by the National Vocational Guidance
Association. These standards furnish the criteria by which occupational literature is
judged.
The standards deal with content and the presentation of textual and tabular
matter, that is, a method by which data should be gathered, styled, and placed in a
format By use of these standards, it is possible to judge the completeness and, to some
extent, the value of any occupational information the school is using.
A survey of the counseling service may be continuous and easily accomplished
if the counseling staff keeps a log of how its counseling time is spent Periodic examina^ .
tion of these logs will do much to keep the staff informed of how this service is pro¬
gressing. In addition to other information, such logs will disclose the relative amount of
time being spent with teachers, parents, and students. Too often counselors restrict
the scope of their activities to work with students. Some school systems, however, dis¬
tribute their counselors’ time so that roughly one-third goes to students, one-third to
teachers. Additional worthwhile information will be the distribution of counseling cases
among educational, vocational, and personal problems. This distribution will tell much
about the counseling service as it is being seen by the student body and the staff. In
developing the log to be kept by counselors, it is important that as much information as
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possible be obtained without the task becoming so burdensome that it is seen by the
counseling staff as unnecessary busy work which merely takes time from more important
duties.
Apart from evaluation of all guidance services, a survey of the present workings
of the placement and follow-up services can also be used for periodic checking. Occasional
sampling of the students who are working will reveal the percentage who obtained their
jobs through the placement services. By itself, this will tell little about the present
value of the services, but it does supply data regarding the extent to which students are
presently dependent upon these services for employment needs.
Complexity in evaluation.—Some intimation of the complexity, encountered
in evaluating guidance programs, may be Inferred from the results of a literature search
covering the years of 1941—1945 of a publication of the lournal of the Association for
Counselor Education and Supervision. Of 128 articles published in that period of time,
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bnly one concernecf program evaluation. A literature search, covering the years
1946—1962, of articles reporting evaluative studies of guidance programs forced the
author to conclude that: (a) there is confusion concerning goals of a guidance pro¬
gram, with consequent difficulty in determining appropriate criteria for assessing it;
(b) research so far has made little contribution to methodblogy for determining counse¬
lor and program effectiveness; (c) the principal criterion for determining counselor and
program effectiveness now employed is judgment by experts; and (d) in addition to
further work on the criteria problem, attention should be given to designing logitudinal
studies to determine the effectiveness of counseling and other guidance activities.
Evaluation is difficult, expensive, and time consuming. However, evaluation
Is necessary for a continuing and constantly improving guidance program. During the
Eldon M. Gade and Joseph S. Zaccaria, "Topical Entries and Institutional
Sources of Articles,” Counselor Education and Supervision. (1966), V, pp. 221—225.
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last twenty years, authors, lecturers, and others have deplored the lack of formalized
evaluative guidance studies. Reasons for the paucity of evaluative studies have been ad-
vanced by Kitson. He thought that: (1) research was necessarily limited in scope;
hence its usefulness may be minimal; (2) significant research could only be carried out
over a number of years; (3) training and facilities were crucial problems; and (4) some
problems were not amenable to research, for example, contemporary human relations.
Coleman listed the following reasons for the lack of evaluative studies in
guidance: (1) lack of recognition that efforts and pet beliefs do not guarantee results;
(2) lack of competence in evaluative and research skills; and (3) pre-occupation with
service and dally tasks, often enhanced by pressure from higher administrators.^^
Values of evaluation.—Mahoney cited the values of evaluation, based on ten
years of sponsoring systematic and cooperative programs of secondary school evaluation
from a State Department of Education. He made the following points:
1. Evaluation is an effective means of promoting and
extending guidance services.
Z Evaluation is a means of Involving lay participation
and acquainting the people of the community with
with the work of the schools in general and the
guidance programs in particular.
3. Evaluation is an effective in-service training vehicle.
Through evaluation, much can be done to bring
unity of thinking relative to the place of guidance.
Evaluation sets the stage for follow-up programs of
In-service training.
4. Evaluation provides an opportunity to really see
what happens in a school. Determining “why” is
the theme of such activity.
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Harry D. Kitson, "More and Better Research in Vocational Guidance,”
Occupations,(1948), pp. 308—315.
William Coleman, "Role of Evaluation in Improving Guidance and Counsel¬
ing Services,” Personnel and Guidance journal. (1957), pp, 441—447.
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5. Evaluation lends support to the school in its attempt to
acquaint the community with the need for guidance
services.
6. Evaluation is a way to accumulate data which may be
used ultimately for research purposes.
7. Evaluation is a means by which school people become
more intimately acquainted with other members of the
staff.
8. Evaluation builds personal confidence among co-workers.
9. Evaluation is a means of identifying professional talent
com-
1 S
Harold J. Mahoney, “Ten Years of Evaluating Guidance Services,”
Occupations, (1950), pp. 194—197.
and potential leaders who may later be used on
mittees, programs, and similar activities.'^
CHAPTER IV
PRESENTATION, ANALYSIS, AND INTERPRETATION OF FINDINGS
Introductory statement.-—The purpose of this chapter is to present, analyze ,
and interpret the findings of this study. The reader must keep the purpose of this study
in mind to give meaning to the findings presented in this chapter. The general purpose
for making this study was to determine the extent to which teachers were aware of the
availability of guidance services at Washington High School in Atlanta, Georgia.
A description of the available guidance services, as they existed at Washington
High, was described. The Counselor’s Handbook was used as the guide. This Handbook
was published by the department of Guidance, Testing and Psychological Services of the
Atlanta Public School System (1975). Guidance services were evaluated by the Evaluative
Criteria of the National Study of Secondary School Evaluation, fourth edition (1969).
Selected teachers’ and counselors’ responses have been analyzed according to
the Teacher Inventory of Guidance Awareness, and a checklist for counselors. The results
that the questionnaire produced have also been analyzed by the researchers.
Responses from 77 teachers and 6 counselors, at Washington High School, have
been analyzed and reported in tables. The first group of tables (1—5) shows teachers’
awareness of guidance services in the school. Five guidance services are analyzed in these
tables. The second group of tables (6—10) shows teachers’ opinions of guidance services
in the school. Five guidance services are analyzed in these tables. The third group of
tables (11—15) shows counselors’ opinions of guidance services in the school. Five guid¬
ance services are analyzed in these tables. The fourth group of tables (16—20) shows the
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researcher’s analysis of counselors’ opinions of guidance services. Five guidance services
are analyzed in these tables. The numbers in the tables have been rounded so as to make
them equal 100.
Summation of findings, conclusions, implications, and recommendations are
contained in Chapter V; and the material is presented according to the organizational
structure of the study.
Objectives of the guidance program.—The guidance program, at Washington
High, seeks to assist all students in their efforts to mature in self-understanding, self¬
responsibility, decision-making ability, development of values, and attainment of the
attitudes and skills required for becoming productive citizens in the community.
In seeking to render greater service and to implement the school’s beliefs, the
objectives of the guidance program are as follows:
1. To provide comprehensive guidance services.
2. To develop the student’s ability to draw together know¬
ledge from a variety of sources.
3. To help the student achieve deeper levels of selfHjnderstanding.
4. To help the student identify his own personal goals and deve¬
lop means of achieving them.
5. To help the student develop a sense of self-worth, self-
confidence, mutual respect between teacher and student and
student and student, and the capacity to have an impact on
events.
6. To recommend courses which prepare the student for adult¬
hood.
7. To help the student become more open, honest, and trusting
in his relationships with others,
8. To increase the desire and ability of the student to undertake
self-directed learning.
9. To help the student acquire depth of knowledge in at least one
academic or vocational area.
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10. To provide experiences which given the student opportunities
to understand the nature and potential of the democratic pro¬
cess as well as participate in and see the system at work., e.g.,
faculty-student committees, student government committees,
etc.
11. To maintain an atmosphere of high expectation with regard
to the potential achievement of all students, and to encourage
each student to excel according to his own capabilities.
Additionally, the guidance program seeks to have increased community and
faculty involvement with guidance services and curriculum development in order to
achieve its objectives.
Description of available guidance services.—In rendering comprehensive guid¬
ance services, in accord with the changing demands of society, Washington Hl^ operates
and maintains a flexible guidance program. This program includes an integrated and co¬
ordinated pattern of services that interlock with each other and the total school’s program.
A description of the available guidance services rendered are:
A. Counseling Services
The counselors deal with clients individually as well as in groups
according to their needs. However, the counseling relationship is theoreti¬
cally concerned with three general categories: educational, vocational, and
personal.
1. Educational Counseling
Students may follow various paths in choosing a
course of study. They can obtain information about educa¬
tional opportunities through guidance services. The counse¬
lors usually assist the students in working out a plan for their
education which will develop their potential and capitalize on
their opportunities. This applies to both in-schbol and post-,
school planning.
2. Vocational Counseling
Guidance services, at Washington High, provide career
information to students and gather information for student ana¬
lyses. The counseling sessions help students evaluate career in¬




Personal counseling is involved, to some extent, in all
interviews; and students seek help from the counselors primari¬
ly because of personal concerns. The counselors assist students
in self-understanding and in making their own decisions. The
counselors also create an atmosphere which enables the student
to bring their own problems to the surface. Thus, in the coun¬
seling process, counselors try to be aware of students’ personal
feelings even if students do not express them overtly. Emo¬
tional and social problems, which usually block a student’s per-
fomnance in school, are dealt with in the counseling process
or either referred to other professional personnel for help.
B. Orientation Services
The major thrust of the orientation program is to provide services
which facilitate adjustment to new situations. Generally, the orientation
activities are administered through a group approach. However, there are
occasions for individual orientation. Counselors help new students get
started in the right direction to eliminate many problems so often experi¬
enced in order to pave the way for effective adjustment The adequacy of
the student’s adjustment is usually reflected in his academic, extracurricular,
and personal life in the school.
Some of the methods used in providing orientation services are:
(1) school visitations; (2) big brother and big sister programs; (3) assembly
programs; (4) student handbook; (5) newsletters; (6) homeroom and group
guidance programs; (7) parent night programs; and (8) audiovisual aids.
C. Individual Analysis Services
The purpose of individual analysis services atWashington High
is to provide factual information about the student to help him better un¬
derstand himself and to aid all school personnel in working with students.
Gathering, studying, understanding, interpreting, and providing information
are parts of this vital service. Data are gathered from several sources and
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kept in the student’s personal folder. Some of the data gathered are from
the following:
1. Interviews with students and parents
2. Observation
a. Anecdotal records
b. Student rating from sociograms, problem checklists, and
past report cardsc.. Teacher checklist or comments
d. Reading record
3. Student self-report documents
a. Autobiography




Students’ personal folders, submitted by the school’s nurse, social
worker, and speech therapist, are also utilized by the counselors. Counselors
provide this wide range of service for students to know, understand, and use
specific information about themselves before making a particular choice in
life.
D. Placement and Follow-up Services
These services consist mainly, of educational and vocational place¬
ment In educational placement the counselor assists the parents and teach¬
ers in grouping and accelerating students according to Iheir capacilities.
With older students, placement Involves choice of courses and curriculum.
In vocational placement, the counselors coordinate this service between the •
school and the community, and the local employment agencies in finding
information about available jobs for students. In both placement and follow¬
up. services, counselors work with the following:
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1. Placement in school programs
a. In keeping with abilities, aptitudes, interests, and training.
b. Arrange for special schedules for those with superior achieve¬
ment or with physical, mental or educational handicaps.
2. Placement in college or other educational experience after
high school
a. Assist in wise choices and plans for further education.





5. Any other information required by college or school
c. Advise on scholarship possibilities and application proce-
du res.
3. job placement for dropouts and graduates who do not attend
post-high school educational institutions.
a. Assist in assessment of opportunities suitable to interests,
abilities, and preparation.
b. Advise on application procedures.
c. Provide employers with pertinent data.
d. Keep file of job opportunities, especially local.
e. Work cooperatively with City and County personnel offices,
and State employment agencies.
f. Inform students concerning labor laws, work permits, ap¬
prenticeships and union requirements.
Follow-up studies of former students are done at one-and five-
year intervals to evaluate the guidance program as well as the total school’s
program. These services help students to make effective use of the school’s
program, further vocational or college training, to enter an occupation, and
to adjust to their post-school experiences.
E. Occupational and Educational Information Services
Information services consist of providing educational, career, and
personal-social information to students and parents. Counselors are con¬
cerned with the interpretation of information as well as obtaining, storing,
and presenting information in such a manner that students and parents can
acquire maximum results.
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Information services included are:
1. Educational Information
a. School programs and requirements
b. College requirements
c. College programs
d. College day/night T.V. programs
e. Scholarship possibilities
f. Vocational, trade, and special schools
2. Career Information
a. Survey occupations regarding
1. Location
2. Training required
3. Salary or wages paid
4. Working conditions
5. Entry possibilities
6. Chances ofr advancement
7. Trends in number of opportunities
8. Changes within the job tasks
9. Satisfactions gained by workers
10. Contributions toothers
11. Fringe benefits
b. Personal aptitudes and abilities possessed by students




4. Background and training
3. Personal-Social Information
a. Attitude development
b. Inter-personal relationships in
1. Occupations
2. Education
3. Today’s social structure
4. Family
5. Primary social and work groups
6. Larger groups
7. Organizational relationships
The counselors are careful that information is valid and up-to-date before dis¬
seminating it to students and parents. This guidance service is considered a vital part of
the guidance program at Washington Hi^ because young people must have pertinent
information if they are to make valid decisions about future plans.
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Distribution of teachers* awareness and opinions and counselors’ opinions and
analysis of the guidance services.-—Table 1 contains information regarding the teachers’
awareness of the counseling services in the guidance program.
TABLE I
TEACHERS’ AWARENESS OF THE COUNSELING SERVICES IN THE GUIDANCE PROGRAM
Percentages of Responses
Yes No Blank Total
Items No. Percent Na Percent N 0. Percent No. Percent N a Percent
1. Have you participated with
the counselor and other
teachers in case conferences
concerning students? 51 66.2 20 26 5 6.5 1 1.3 77 100
2. Is individual counseling of
of stu dents a part of the
guidance program? 70 91 3 3.8 4 5.2 0 0 77 100
3. Do you seek'the assistance
of the counselor in helping
students? 68 88.3 8 10.4 1 1.3 0 0 77 100
4. Do you make referrals of
students to the school
counselor? 66 85.7 8 10.4 2 2.6. 1 1.3 77 100
5. Are counselo^pa^entcon-
ferences held concerning
students? ■ 64 83.1 2 1.6 11 14.3 0 0 77 100
6. Do you hold conferences
with parents concerning
their children? 73 94.8 2 1.6 0 0 2 26 77 100
The data in table 1 show that the majority of teachers are aware of the counseling
services in the guidance program.
Table 2 contains information about the teachers’ awareness of general Informa¬









Items No. Percent No. Percent No. Percent Na Percent Na Percent
1. Is an organized program of
guidance available to ail
students? 71 92.2 3 3.9 2 2.6 1 1.3 77 100
2. Has the staff cooperatively
planned the gii dance program? 36 46.7 20 26 18 23.4 3 3.9 77 100'
3. Have guidance seivices been pro¬
vided tO' orient new students to
the school? 50 64.9 10 13 12 15.6 5 6.5 77 100
4. Does the staff plan cooperatively
the evaluation of the achievement
of students in relation to their
potentials? ' 22 28.6 33 42.8 20 26 2 Z6 77 100 .
5. Ate teacher responsibilities in
the guidance program clearly
defined and understood? 26 33.8 40 51.9 10 13 1 1.3 77 100
6. Does the administrative staff
support and assist in the develop¬
ment of the guidance program? 56 72.7 6 7.8 13 16.9 2 2.6 77 100
7. Do teachers accept and take
advantage of the guidance ser¬
vices offered? 49 63.6 7 9.1 19 24.7 2 2.6 77 100
8. Do you have an in-service educa¬
tion pro^m for the staff on
guidance seivices? 18 23.4 37 48 19 24.7 3 3.9 77 100
9. D 0 stu dents accept and take
advantage of the guidance ser¬
vices offered? 37 48 18 23.4 22 28.6 0 0 77 100
0. Have students made realistic
course selections in relation to
their abilities and interests?- 28 36.4 18 36.4 20 25.9 1 1.3 77 100
1. Does the guidance program
include research and evalua¬
tion studies? 20 26 15 19.5 40 51.9 2 Z6 77 100
The information in Table 2 shows the majority of the teachers being aware of
only four of the eleven general information and orientation services offered by the
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guidance program. This means the majority of the teachers knew nothing of the majority
of these services.
Table 3 contains information about the teachers’ awareness of the individual
analysis services provided by the guidance program.
TABLE 3






No. Percent No. Percent No. Percent No. Percent Na Percent
1. Does the school have a standard¬
ized testing program which in¬
cludes both ability and achieve¬
ment tests? 56 72.7 9 11.7 10 13 2 2.6 77 100
Z Do the cumulative records con¬
tain information about the
educational and vocational
plans of stu dents? 45 58.4 8 10.4 22 28.6 2 2.6 77 100
3. Do the cumulative records con¬
tain information in the home and
family background of students? 57 74 7 9.1 13 16.9 0 0 77 100
4. Are standardized test results in-
preted for teacher use? 27 35.1 37 48 12 15.6 1 1.3 77 100
5. Do the cumulative records con¬
tain information which indicate
special abilities or talents of
students? 48 62.3 11 14.3 17 22.1 1 1.3 77 100
6. Are the cumulative records of
students accessiUe to teachers
in your building? 62 80.5 10 13 4 5.2 1 1.3 77 100
7. Do the cumulative records
show an educational growth
pattern of students? 36 46.7 8 10.4 28 36.4 5 6J 7 100
8. Are teachers provided with
summaries of important
data from records and tests? 23 29.9 43 55.8 8 10.4 3 3.9 77 100
9. Are parents informed of their
childrens'standardized test
results? 19 24.7 15 19.5 39 50.6 4 5.2 77 100
10. Do the cumulative records con¬
tain anecdotal reports or sum¬
maries of student progress written
by teachers? 21 27.3 32 41.5 23 29.9 1 1.3 77 100
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The information in Table 3 shows teacher awareness of only half of the individual
analysis services provided by the guidance program.
Table 4 contains information about teachers’ awareness of group process, place¬
ment and follow-up services.
TABLE 4
TEACHERS’ AWARENESS OF






. No. Percent No. Percent No. Percent No. Percent No. Percent
1. Have the seniors developed both
immediate and long-range plans? 27 35.1 21 27.3 28 36.3 1 1.3 77 100
2. Are placement services pro¬
vided to assist students to
obtain additional education
or training? 60 77.9 5 6.5 12 15.6 0 0 77 100
3. Are group guidance procedures
used in the guidance program? 51 66.2 5 6.5 19 24.7 2 2.6 77 100
4. Is an opportunity provided for
groups of students to discuss
matters of concern to them? 48 62.3 8 10.4 19 24.7 2 2.6 77 100
5. Are organized activities pro¬
vided to assiststu dents in de¬
veloping good study habits? 29 37.7 31 40.2 14 18.2 3 3.9 77 100
The information in Table 4 shows that the majority of the teachers knew about
the majority of the group process, placement and follow-up services provided by the
guidance program.
Table 5 contains information about the occupational and educational services








ilfiS tlfi Mark Blank Total
No. Percent No. Percent No. Percent No. Percent No. Percent
1. Do you discuss with your
students the vocational ap¬
plications of your subject
matter fieid? 66 85.7 5 6.5 3 3,9 3 3.9 77 100
Z Are organized activities pro¬
vided to assist students in
planning careers? 68 88.3 5 6.5 4 5.2 0 0 77 100
3. Are infomtational materials ■
on education provided and
effectively used by students? 47 61 14 18.2 15 19.5 1 1.3 77 100
4. Do you know the educational
and vocational plans of the
students in your classes? 37 48 29 37.7 10 13 1 1.3 77 100
S. Are informational materials
available to students con¬
cerning personal and social
development? 52 613 8 10.4 Iti 20,8 1 1.3 77 100
6. Do you cfiscuss with your
students the educational
implications of your su bject
matter field? 75 97.4 2 2.6 0 0 0 0 77 100
7. Are informational materials
available to students con¬
cerning occupational oppor
tunities and requirements? 67 87 4 5.2 6 7.8 0 0 77 100
8. Is help given to students in
planning an educational pro¬
gram to meet their individual
needs? - 60 77.9 4 5.2 12 15.6 1 1.3 77 100
Table 5 contains information which shows the majority of the teachers being
aware of the occupational and educational services offered by the guidance program.
Table 6 contains information about teachers’ opinions of the counseling services
provided by the guidance program.
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TABLE 6
TEACHERS’ OPINIONS OF COUNSELING SERVICES IN THE GUI DANCE PROGRAM
Percentages of Responses
None Inadequate Adequate Too Much Uncertain Blank Total
Items Na Percent No. Percent No. Percent No. Percent No. Percent No. Percent Na Percent
1. Have you partici¬
pated with the coun¬
selor and other teach¬
ers in case conferences
concerning students? 11 14.3 17 211 36 46.7 0 0 4 5.2 9 11.7 77 1 00
2. Is individual counsel¬
ing of students a part
of the guidance pro¬
gram? 1 13 21 17.3 37 48 0 Q 8 10.4 1 0 13 77 1 00
3. Do you seek the assist¬
ance of the counselor
in helping students? 3 3.9 16 20.8 45 58.4 0 0 3 3.9 10 13 77 1004.Do you make referrals
of students to the school
counselor? 3 3.9 10 13 49 63.6 0 0 3 3.9 12 15.6 77 1005.Are counselor-parent
conferences held con¬
cerning students? 2 1.6 18 23.4 38 49.3 0 0 11 14.3 8 10.4 77 1006.Do you hold conferences
with parents concerning
their children? 2 2.6 20 26 47 61 0 0 0 0 8 10.4 77 100
The information in Table 6 shows that half of the counseling services were rated
adequate by the majority of the teachers.
Table 7 contains information about the teachers’ opinions of the general informa¬




general informatiw and orientation services in the guidance program
Percentages of Responses
None Inadequate Adequate Too Much Uncertain Blank Total
Items ‘ No. Percent No. Percent No. Percent No. Percent No. Percent No. Percent No. Percent
1. Is an organized program
of guidance available to
all students? .1 1.3 14 18.2 52 67.5 0 0 4 5.2 6 7.8 77 100
2. Has the staff coopera¬
tively planned the
guidance program? S 6.5 13 16.9 31 40.2 0 0 11 14.3 17 22.1 77 100
3. Have guidance servicesL-
been' provided to orient
new students to the
school? S 6.5 14 18.2 37 48 0 0 13 16.9 8 10.4 77 100
4. Does the staff plan coop¬
eratively the evaluation
of the achievement of
students in relation to
to their potential? 13 16.9 10 26 19 24.7 0 0 9 11.7 1 6 20.7 77 1 00
5. Are teacher responsi¬
bilities in the guidance
program clearly defined
and understood? 9 11.7 23 29.9 21 27.3 0 0 9 11.7 15 19.4 77 100
6. Does the administra¬
tive staff support and
assist in the develop¬
ment of the guidance
program? 1 1.3 10 13 36 46.7 1 1.3 18 23.4 11 14.3 77 100
7. Do teachers accept and
take advantage of the
guidance services of¬
fered? 1 1.3 24 31,2 21 27.3 2 2.6 19 24.7 10 12.9 77 100
8. Do you have an in-
service education pro¬
gram for the staff on
guidance services? IS 19.5 16 20.7 12 15.6 0 0 20 26 14 18.2 77 100
9. Do students accept and
take advantage of the
guidance services
offered? 2 2.6 25 32.5 20 26 0 0 16 20.7 14 18.2 77 100
10. Have students made re¬
alistic course selections
in relation to their abili¬
ties and interests? 6 7i 24 31.2 16 20.7 0 0 12 15.6 19 24.7 77 100
11. Does the guidance pro¬
gram include research and
evaluation studies? 8 10.4 7 9.1 14 18.2 0 0 28 26.4 20 25.9 77 100
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The information in Table 7 shows that teachers had no dominant feeling about the
general information and orientation services.
Table 8 contains information about teachers’ opinions of individual analysis ser¬
vices provided by the guidance program.
TABLE 8
TEACHERS’ OPINIONS OF INDIVIDUAL ANALYSIS SERVICES IN THE GUIDANCE PROGRAM
Percentages of Responses
None Inadequate Adequate Too Much Uncertain Blank Total
Items No. Percent No. Percent No. Percent No. Percent No. Percent No. Percent No. Percent
1. Does the school have a
sundardized testing pro¬
gram which includes both
ability and achievement
tests? 6 7,8 12 15.6 40 51.9 0 0 8 10.4 11 14.3 77 100
2. Do the cumulative re¬
cords contain informa¬
tion about the educa¬
tional and vocational
plans of students? 3 3.8 20 26 35 45.5 0 0 8 10.4 11 14.3 77 100
3. Do the cumulative records
contain information on
the home and family back¬
ground of students? 2 2.6 27 35.1 28 36.3 0 0 12 15.6 8 10.4 77 100
4. Are standardized tests
interpreted'for teacher
use? 10 12.9 22 28.6 17 22.1 0 0 10 13 18 23.4 77 100
5. Do the cumulative re¬
cords contain informa¬
tion which indicate spe¬
cial abilities or talents of
students? 3 3.9 25 32.5 24 31.2 0 0 1 3 16.8 1 2 15.6 7 7 1 00
6. Are the cumulative re¬
cords of students acces¬
sible to teachers in your
building? 2 2.6 16 20.8 43 55.8 0 0 4 5.2 12 15.6 77 100
7. Do the cumulative re¬
cords show an educa¬
tional growth pattern
of students? 2 2.6 19 24.7 21 27.3 0 0 19 24.7 16 20.7 77 100
8. Are teachers provided
with summaries of im¬
portant data from re¬
cords and tests? 18 23.4 23 29.9 13 16.8 0 0 9 11.7 14 18.2 77 100
9. Are parents informed
of their childrens* stan¬




None Inadequate Adequate Too Much Uncertain Blank Total
Items No. Percent No. Percent No. Percent No. Percent No. Percent Na Percent No. Percent
10. Do the cumulative re¬
cords contain anecdotal
reports or summaries of
student progress written
by teachers? 8 10.4 20 25.9 12 15.6 0 0 18 23.4 19 24.7 77 100
The information in Table 8 shows fairly strong disagreements between the teach¬
ers regarding the inadequacy and adequacy of the individual analysis services offered by the
guidance programs.
Table 9 contains information about teachers’ opinions of group process, place¬
ment and follow-up services offered by the guidance program.
TABLE 9
TEACHERS’ OPINIONS OF
GROUP PROCESS, PLACEMENT, AND FOLLOW-UP SERVICES IN THE GUIDANCE PROGRAM
Percentagesof Responses
None Inadequate Adequate Too Much Uncertain Blank Total
No. Percent Na Percent No. Percent No. Percent No. Percent No. Percent Na Percent
1. Have the seniors develop¬
ed both immediate and
long-range plans? 4 5.2 18 23.4 19 24.7 0 0 21 27.3 15 19.4 77 100
Z Are placement services
provided to assist stu¬
dents to obtain addition¬
al education or training? 3 3.9 15 19.5 39 50.6 0 0 11 14.3 9 11.7 77 100
3. Are group guidance pro¬
cedures used in the guid¬
ance program? 1 1.3 14 18.2 32 41.5 0 0 15 19J 15 19.5 77 100
4. Is an opportunity pro¬
vided for groups of stu¬
dents to discuss matters
of concern to them? 5 6.5 16 20.7 35 45.5 0 0 6 7.8 15 19.5 77 100
5. Are organized activities
provided to assist students
in developing good study
habits? 14 18.2 27 35.1 16 20.7 0 0 8 10.4 12 15.6 77 100
39
The information in Table 9 shows fairly strong positive opinions regarding the
adequacy of group process, placement and follow-up services offered by the guidance pro¬
gram. However, many of these teachers thought these services were inadequate.
Table 10 contains information regarding the teachers’ opinions of the occupa¬
tional and educational information services provided by the guidance program.
TABLE 10
TEACHERS’ OPINIONS OF
OCCUPATIONAL AND EDUCATIONAL INFORMATION SERVICES IN THE GUIDANCE PROGRAM
Percentages of Responses
None Inadequate Adequate Too Much Uncertain Blank Total
Items No.Percent No. Percent No. Percent No. Percent No. Percent No. Percent No. Percent
1. Doyou discuss with your
students the vocational
applications of your sub-
jectmatter field? 4 5.2 11 14.3 50 64.9 0 0 2 2.6 10 13 77 100
2. Are organized activities
provided to assist stu¬
dents in planning careers? 2 2.6 18 23.4 44 57.1 0 0 7 9.1 6 7.8 77 100
3. Are informationai mate¬
rials on education provided
and effectively used by
students? 5 6.5 25 32.5 24 31.2 0 0 12 15.6 11 14.2 77 100
4. Doyou know the educa¬
tional and vocational
plans of the students in
your classes? 7 9.1 29 37.7 19 24.7 0 0 9 11.7 13 16.8 77 100
5. Are informational mate¬
rials available to students
concerning personal and
social development? 4 5.2 12 15.6 37 48 0 0 11 14.3 13 16.9 77 100
6. Do you discuss with your
students the educational
implications of your aibr
ject matter field? 0 0 12 15.6 58 75.3 0 . 0 2 2.6 5 6.5 77 100
7. Are informational mate¬
rials available to students
concerning occupational
opportunities and require¬
ments? 2 2.6 13 16.9 45 58.4 0 0 8 10.4 9 11.7 77 100
8. Is help given to students
in planning an educational
program to meet their indi¬
vidual needs? 2 2.6 21 27.3 32 41.5 0 0 9 11.7 13 16.9 77 100
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The information in Table 10 shows a fairly strong positive feeling about the ade¬
quacy of the occupational and educational sen/ices of the guidance program. However, again,
there are fairly strong negative feelings about these services.
Table 11 contains information regarding the counselors’ opinions about counseling,
small group processes, and consultation services.
TABLE 11
COUNSELORS’ OPINIONS OF
GUIDANCE SERVICES IN COUNSELING, SMALL GROUP P ROCESSES, AND CONSULTATION SERVICES
• Percentages of Responses
Excellent Good Fair Poor N/A Blank Total
Items No. Percent No. Percent No. Percent no. Percent No. Percent No. Percent No. Percent





tive, or other rela¬
tionships based on
threat 5





4. Are concerned with all
phases of student de¬
velopment as they re¬




5. Recognize the respon¬
sibility of students and




6. Are available to students





and community agencies. 6
7. Are available to stu¬
dents on a continuing
basis.
66.7 2 33.3 0 0
83.3 1 16,7 0 0
66.7 2 33.3 0 0
66.7 2 33.3 0 0
83.3 1 16.7 0 0
100 0 0 0 0
0 0 0 0 0 0 6 100
0 0 0 0 0 0 6 100
00 00 00 6 100
0 0 Q 0 0 0 6 100
00 00 00 6 100
00 00 00 6 100




Excellent Good Fair Poor N/A Blank Total
items No. Percent No. Percent Na Percent No. Percent No. Percent No. Percent No. Percent
8. Are available to stu¬
dents during the school
day and at other desig¬
nated times. 3 50




10. Are conducted by coun¬




11. Have facilities and
equipment available
that provide privacy
for students as well
as security for the
cou nselor’s memo¬
randa about students. 1 16.6
12. Are explained periodi¬
cally to students^
teachers, administra¬
tors, and others. 2 33.3
13. With teachers, parents,
and others are held to
share information and
gain mutual understand¬
ing about the students
who will be enlisting
thek assistance. 5 83.3
14. Are provided both
school time and other
designated perbds of
time. School time may
be used for home visita¬
tions. 1 16.7
15. Arc provided with fa¬
cilities that insure
privacy. 2 33.3
3 50 0 0 0 0
3 50 2 33.3 1 16.7
1 16.7 0 0 0 0
4 66.7 1 16.7 0 0
1 16.7 2 33.3 0 0
1 16.7 0 0 0 0
3 50 2 33.3 0 0
3 50 0 0 0 0
0 0 0 0 6 100
00 00 6 100'
0 0 0 0 6 100
0 0 0 0 6 100
0 0 1 16.7 6 100
0 0 0 0 6 100
0 0 0 0 6 100
0 0 1 16.7 6 100
The information in Table 11 shows the counselors having very strong positive
opinions about the counseling, small group processes, and consultation services offered by
the guidance program.
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Table 12 contains information regarding counselors’ opinions of guidance services
provided for the study of student development
TABLE 12
COUNSELORS’ OPINIONS OF GUIDANCE SERVICES IN THE STUDY OF STUDENT DEVELOPM ENT
Percentages of Responses
Excellent Good Fair Poor N/A Blank Total
Ittnis No. Percent No. Percent No. Percent Na Percent No. Percent No. Percent No. Percent
1. The sources of infor¬
mation are compre¬
hensive and reliable. 3 50
2. The physical status and
special characteristics of
each student are studied
by means of periodic,
professional physical
exam inations. 0 0
3. Interviews by school
counselors are used to
verify and augment in¬
formation gained by
other meansL 2 33.3
4. Appropriate information
gained by teachers and
other staff members is
accumulated in the stu¬




and values is gathered
and recorded by means
that protect the student’s
right of privacy. 1 16.7
6. The information for
student personnel fol¬
ders is carefuliy seiect-
ed for its significance
and recorded by profes¬
sionally competent per¬
sons to insure accuracy
and confidentiality. 1 16.7
7. Information about stur
dents ismade availabie
only to persons judged by
the school’s counselors
and administrators to be
entitled to the informa¬
tion and competent to'
use it properly. 4 66.7
3 50 0 0 0 0
3 50 0 0 1 16.7
4 66.7 0 0 0 0
3 50 1 16.7 0 0
4 66.7 1 16.6 0 0
5 83.3 0 0 0 0
1 16.6 1 16.7 0 0
0 0 0 0 6 100
2 33.3 0 0 6 100
0 0 0 0 6 100
0 0 0 0 6 100
0 0 0 0 6 100
0 0 0 0 6 100




Excellent Good Fair Poor N/A Blank Total
Items No. Percent No. Percent No. Percent Na Percent.No. Percent No. Percent No. Percent8.The information re>
corded provides a de- ,
velopmental view of
students which can be
interpreted to students^
parents, and other per¬
sons who can use it
constructively. 4 66.7 1 16.6 1 16.7 0 0 0 0 0 0 6 1009.Counselors furnish
teachers with informa¬
tion abou t stu dent^
characteristics and needs,
both systematically and
in response to special
needs. 2 33.3 4 66.7 00 00 00 00 6 100
10. Professional persons,
both in and outside the
school, to whom stu¬
dents are referred by
counselors are provided
information gathered
by the school. 1 16.7 3 50 1 16.7 0 0 0 0 1 16.6 6 100
11. Case stu dies and case
conferences are used to
collate, interpret, and
apply the infonnation
about students. 0 0 3 50 2 33.3 0 0 1 16.7 0 0 6 100
12. Professional staff mem¬
bers periodically sift
and assess information
about students to keep
it up to date and valid. 0 0 1 16.7 4 66.7 1 16.6 0 0 0 0 6 100
13. Information about stu¬
dents is accumulated and
studied by school court-
seiors to assess changes
in the community and
the student population. 0 0 4 66.7 0 0 1 16.7 0 0 1 16.6 6 100
The information in Table 12 shows the counselors had very strong positive opinions
of the services in the guidance program offered in the study of student development
Table 13 contains information regarding counselors’ opinions of guidance services




GUIDANCE SERVICES IN INFORMATION FOR EDUCATIONAL AND VOCATIONAL PLANNING
Percentages of Responses
Excellent Good Fair Poor N/A Blank Total
No..Percent No. Percent No. Percent No. Percent No. Percent No. Percent No. Percent
1. Provisions are made
for collecting and or¬
ganizing cument edu¬
cational information. 4 66.7
2. Provisions are made




3. Provisions are made
for counselors to use
school time to meet
with representatives of
educational institutions,
industries, and unions. S 83.3
4. Provisions are made




cial courses, and stu¬
dent activities. 2 33.3




processes both for in¬
formational purposes






are available for fre-
quentuse by students^
staff members, and
other interested adults. 4 66.7
2 33,3 0 0 0 0
2 33.3 1 16.7 0 0
0 0 0 0 0 0
2 33.3 1 16.7 0 0
2 33.3 0 0 0 0
1 16.7 0 0 0 0
0 0 0 0 6 100
0 0 0 0 6 100
0 0 1 16.7 6 100
0 0 1 16.7 6 100
0 0 1 16.7 6 100
0 0 1 16.7 6 100
The information in Table 13 shows a very strong positive opinion of the informa¬
tion for educational and vocational planning offered by the guidance program.
Table 14 contains information regarding the counselors’ opinions of educational
and vocational placement services provided by the guidance program.
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TABLE 14
COUNSELORS' OPINIONS OF GUIDANCE SERVICES IN EDUCATIONAL AND VOCATIONAL PLACEMENT
Percentages of Responses
Excellent Good Fajr Poor N/A Blank Total
Items No. Percent No. Percent No. Percent No. Percent No. Percent Na Percent No. Percent
1. Students are assisted
In planning a meaning¬
ful program of studies^
Including informal stu¬
dent activities. 4 66.7 2 33.3 0 0 0 0 0 0
2. Consideration is given
to the arrangements for
work experience, part-
time and lull-time dur¬
ing vacation, in relation
to educational, voca¬
tional, and economic
needs. 4 66.7 2 33.3 0 0 0 0 0 0
3. Stu dents are assisted in
making choices involving
placement (a) as students^
(b) at the point of dropping
out of school, and (c) upon
graduation. 3 SO 3 SO 00 00 00
4. Students are assisted in
findi ng information
about future employ¬
ment and education. 4 66.7 ' 2 33.3 0 0 0 0 0 0
5. The members of the Slid-
ance staff cooperate with
employers and communi¬
ty agencies concerned with
job placement. 3 SO 1 16.7 2 33.3 0 0 0 0
6. The guidance staff
hel ps p rovide leader¬
ship in solving problems








The information in Table 14 shows very strong positive opinions of the educa¬
tional and vocational placement services offered by the guidance program.
Table 15 contains information about counselors’ opinions of guidance services
in research and evaluation.
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TABLE 15
COUNSELORS’ OPINIONS OF GUIDANCE SERVICES IN RESEARCH AND EVALUATION
Percentages of Responses
Excellent Good Fair Poor N/A Blank Total
Items No. Percent No. Percent No. Percent No. Percent No. Percent No. Percent Na Percent
1. A plan for annual
evakiatlon of the
guidance program
is in existence. 1 16.7
2. The plan for evalu¬
ation of guidance se^
vices has been develop¬
ed by the professional
guidance workers in co¬
operation with teachers
and administrators. 0 0
3. Annual reports of evalu¬
ation results are prepared
for the faculty and ad¬
ministration of the school.1 16.7
4. Research in the school
is based on a planned
program of research
rather than a series of
separate research pro¬
jects. 0 0
5. The research plan calls
for both descriptive
studies of a longitudi¬
nal, continu ing nalu re,
and experimental studies
of shorter duration. 0 0
6 Experimental research
designs are of such a
nature as to make re-
petltion.possible in
other settings. 0 0
0 0 0 0 3 50
1 16.7 1 16.7 1 16.7
0 0 0 0 1 16.7
1 16.7 0 0 1 16.7
1 16.7 0 0 1 16.7
1 16.7 0 0 2 33.3
0 0 2 33.3 6 100
1 16.7 2 33.3 6 100
2 33.3 2 33.3 6 100
2 33.3 2 33.3 6 100
1 16.6 3 50 6 100
DO 3 50 6 100
The information in Table 15 shows a lack of agreement about research and evalu¬
ation services offered by the guidance program.




ANALYSIS OF COUNSELORS’ OPINIONS OF USE MADE OF COUNSELING SERVICES
Percentages of Responses
Excellent Good Fair Poor N/A Blank Total
No. Percent No. Percent No. Percent No. Percent No. Percent No. Percent No. Percent
1. To what extent are
counseling and small-
group processes avail¬
able to stu dents when
desired or needed? 4










66.7 2 33.3 0 0
16.7 5 83.3 0 0 0 0
3. To what extent are stu¬
dents, parents, teachers,
and administrators aware
and supportive of coun¬
seling and small-group
processes? 00 6100 00 00
4. To whatextent are con¬
ferences initiated by
counselors and sought by
teachers, parents, and
others? 2 33.3 4 66.7 0 0 0 0
5. How effective are con¬
ferences in enlisting
die efforts of teachers,
parents, and others in









0 0 6 100
00 6 100
The information in Table 16 shows the counselors thought the data were used
well in perfonn ing counseling services.




ANALYSIS OF COUNSELORS’ OPINIONS OF USE MADE OF DATA IN PROMOTING STUDENT DEVELOPMENT
Percentages of Responses
Excellent Good Fair Poor N/A Blank Total
Items No. Percent No. Percent No. Percent No. Percent No. Percent No. Percent No. Percent
1. How completely does
the school use the sources
and means available to
it in gathering informa¬
tion about its students? 3 SO 1 33.3 1 16.7 0 0 0 0 0 0 6 100
. How well is the right
of privacy of students
and the professional
interpretation of infor¬
mation guarded? 4 66;7 2 33.3 6 100
3. H ow effectively is a|>-
propriate student info^
mation made available
and used by appropri¬
ate persons? 3 50 2 33.3 1 16.7 6 100
The information in Table 17 shows the counselors thought the guidance program
made good usage of data in promoting student development.
Table 18 contains an analysis of counselors’ opinions of the use of data in per¬
forming educational and vocational planning.
TABLE 18
ANALYSIS OF COUNSELORS’ OPINIONS OF
USE MADE OF INFORMATION FOR EDUCATIONAL AND VOCATIONAL PLANNING
Percentages of Responses
Excellent Good Fair Poor N/A Blank Total
Items No. Percent No. Percent No. Percent No. Percent No. Percent No. Percent No. Percent
1. How adequate, acces¬









Excellent Good Fair Poor N/A Blank Total
Items No. Percent No. Percent No. Percent No. Percent No. Percent No. Percent Na Percent
Z How effectively are
informational resources
used in classrooms,
activities, and with in¬
dividual students? 1 16.7 3 SO 2 33.3 00 00 00 6100
3. H ow well are students,
teachers and others ac-
acquainted with sources -
for educational and vo¬
cational development
and adjustment? 1 16.7 4 66.7 1 16.6 0 0 0 0 0 0 6 100
The information in Table 18 shows the counselors thought the data on educa¬
tion and vocation were well used in educational and vocational planning.
Table 19 contains an analysis of counselors’ opinions of the use of data in per¬
forming educational and vocational placement
TABLE 19
ANALYSIS OF COUNSELORS’ OPINIONS OF
USE MADE OF EDUCATIONAL AND VOCATIONAL PLACEMENT SERVICES
Percentages of Responses
Excellent Good Fair. Poor N/A Blank Total
Na Percent No. Percent Na Percent Na Percent No. Percent No. Percent Na Percent
1. How adequately are
educational placement
needs of students being
provided for? 4 66.7 2 33.3 0 0 0 0 0 0 0 0 6 100
2. How satisfactorSy are
students assisted in
finding appropriate
jobs? 0 0 5 83.3 1 16.7 0 0 0 0 0 0 6 100
3. How well are the school’s
placement services co¬
ordinated with those of
other agencies? 0 0 5 833 1 16.7 0 0 0 0 0 0 6 100
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The data in Table 19 show consensus of agreement of positive usages made of
vocational placement services.
Table 20 contains an analysis of counselors’ opinions of guidance services in re¬
search and evaluation.
TABLE 20
ANALYSIS OF COUNSELORS’ OPINIONS OF GUIDANCE SERVICES IN RESEARCH AND EVALUATION
Percentages of Responses
Excellent Good Fair Poor N/A ' Blank Total
Items • Na Percent No. Percent No. Percent No. Percent No. Percent No. Percent No. Percent
1. To what extent is a
systematic program of
eva luation of guidance
services in effect 0 0
2. How adequate is the de¬
sign for evaluation of
the program of guidance
services? 0 0
3. To what extent is a
planned research pro¬
gram incki ded in the
program of guidance
services? 0 0



















S. To what extent are re¬
sults of research and
evaluation studies be¬
ing distributed? 0 0 0 0 1 16.7 5 83.3 0 0 0 0 6 100
The information in Table 20 shows the majority of the counselors thought the
guidance services in research and evaluation were poor.
CHAPTERV
SUMMARY, CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS
Recapitulation of research design and methodology.—This study sought to
determine the extent to which guidance services were available at Booker T. Washington
High School in Atlanta, Georgia. Among other concerns were: (1) determining the extent
to which teachers and counselors were aware of guidance services available, (2) determining
the extent to which teachers and counselors used these guidanceservices, and (3) deter¬
mining techniques of implementing these guidance services so as to make such services more
effective.
Specifically, this study sought the opinions of teachers and counselors toward
the counseling services; general information and orientation services; individual analysis
services; group process, placement, and follow-up services; and occupational and educational
informatipn services.
Purpose of the study.—The purpose of this study was to determine the extent
to which (1) guidance services were available; (2) teachers and counselors were aware of the
guidance services; (3) teachers and counselors used the guidance services; and (4) the effec¬
tive uses of the guidance services could be improved.
Definition of terms.-The following terms had the following meanings in this
study:
1. Guidance Services-organized activities which aided each pupil in examining,
evaluating, and choosing realistic goals and which followed each pupil
through toward the realization of his goals.
2. Teacher and Counselor Awareness—personal knowledge about the existing
guidance services as measured by the Teacher Inventory of Guidance Aware-
ness and Counselor Checklist
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3. None-—a response choice on the T.I.G.A.. indicating that guidance services
Vk'ere not available.
4. Inadequate-—a response choice on the T.I.G.A. indicating that guidance ser¬
vices were not functioning as efficiently as they should.
5. Adequate—a response choice on the T.I.G.A. indicating that guidance ser¬
vices were being implemented efficiently.
6. Too Much—a response choice on the T.I.G.A. indicating that guidance ser¬
vices were excessively provided.
7. Uncertain-—a response choice on the T.I.G.A. which Indicated that they
did not know or were not sure whether guidance services were provided.
8. Excellent—a response choice on the checklist and questionnaire that Indi¬
cated that guidance services were existing and were being implemented
effectively.
9. Good—a response choide on the checklist and questionnaire that Indicated
that guidance services were existing and were being implemented efficiently.
10. Fair-—a response choice on the checklist and questionnaire that indicated
that guidance services were existing and were being implemented efficiently.
n. Poor or Non-existent—a response choice on the checklist and questionnaire
that indicated that guidance services were limited in extent and were barely
being used or existing.
Locale of the study.—The study was conducted at Booker T. Washington High
School in Atlanta, Georgia. Washington High is a senior high school with grades nine through
twelve. The enrollment was approximately 1,059 students. The school is located In metro¬
politan Atlanta.
Description of subjects.—The subjects used in this skidy consisted of seventy-
seven (77) faculty members and six (6) counselors from Washington High School. Res¬
ponses from these teachers and counselors constituted the data used in this study.
Method of research.—The descriptive survey method of research was used for
for this study. The method involved a comprehensive gathering and appraisal of data
acquired from the usage of a checklist, an inventory, and a questionnaire.
Instruments.—Instalments used in this study consisted of the following:
1. Teacher Inventory of Guidance Awareness (T.I.G.A.).
This was an inventory published by the Division of
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Guidance and Testing, State Department of Edu¬
cation, Columbus Ohio (1963).
2. A checklist. This checklist was published by the
National Study of Secondary School Evaluation,
Washington, D. C. (1969), Fourtii edition. Evaluative
Criteria, section 7. part III. Guidance Services.
3, A questionnaire. This questionnaire was published by
the National Study of Secondary School Evaluation,
Washington, D.C. (1969), Fourth edition, Evaluative
Criteria, section 7, part III, Guidance Services.
Summary of related literature.—Various writers have reported many studies of
evaluation of guidance services. However, those found pertinent to this study have been
summarized as follows:
Merenda and Rothney revealed that desirable outcomes may be enhanced by pro¬
viding Intensive counseling services to high school students. They emphasized that coun¬
seled students were more likely to go on to higher education, remain to graduate, and plan
for continuation of higher education.^
Shertzer and Stone revealed that appropriate and usable records containing infor¬
mation about each learner should be maintained, and that appraisal data should be available
to school personnel. In addition, they felt that informational materials describing current
educational and occupational opportunities and requirements should be accessible, and
provision should be made for interpretation of available information.
Gibson believes that many teachers neglect to relate their subject matter to occu¬
pational educational planning, despite the existence of excellent informational materials in
the library.3
*r
^ Peter F. Merenda and John W. M. Rothney, “Evaluating the Effects of Counsel¬
ing Five Years After.” journal of Counseling Psychology, V (December. 1958). pp. 163—
168.
^Bruce Shertzer and Shelley C. Stone; Fundamentals of Guidance (Boston:
Houston Mifflin, 1966), p. 35.
3
Robert L. Gibson,‘‘Teacher Opinions of High School Guidance Programs,”
Personnel and Guidance journal, XLIV (December, 1965), pp. 416—422.
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Myers believes that guidance programs do not include in-service training programs
for teachers, and that teachers do not understand fully the guidance programs. Also, that
there is a lack of time for the school counselor to do individual counseling.^
Johnson believes that guidance in-service education programs would seek to
determine the strengths and weaknesses in communication among teachers concerning the
guidance program. She felt as though counselors were not communicating effectively to
teachers and that an in-service education program would be worthwhile.^
Kefauver and Hand believe that through systematic analysis and appraisal of
guidance services, more data can be secured than is ordinarily possible in the normal opera¬
tion of the guidance program.^
Evaluation of guidance services is mandatory for effectiveness or improvement
In services. The process is difficult, expensive and time consuming Some difficulties for
evaluative studies were: (1) there was no clear cut set of criteria that could be applicable
in evaluating the effects of counseling in all situations: (2) in measuring the outcomes of
counseling, a range of three or more criteria should be used not only to get at the many
aspects of counseling outcomes but also to overcome the unreliability and the biasing effects
of a single criterion; (3) it was extremely difficult to design studies to evaluate counseling;
and, at the same time, partially eliminate extraneous factors in causing counselee gains;
and (4) different criteria measure different aspects of counseling.^
^
Robert H. Myers, "A Study of Guidance Program Operational Problems in
Twelve Selected Ohio High Schools,” (Unpublished Master’s Thesis, Columbus: Ohio
State University, 1969), p. 64.
^
Dorothy E. lohnson. Expanding and Modifying Guidance Programs (New York:
Houghton Mifflin, 1968), p. 73.
^
Grayson H. Kefauver and Harold C. Hand, Appraising Guidance Services in
Secondary Schools (New York: MacMillan, 1941), p. 198.
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Evaluation is, however, an effective means of promoting and extending guidance
services. Through evaluation, much can be done to bring unity of thinking relative to the
place of guidance. The outcome of evaluation lends support to the school in an attempt to
acquaint the community with the need for guidance services.
Major findings.—The summary of basic findings are those listed below:
1. Approximately sixty-six percent of the teachers had participated in case
conferences concerning students.
2. Ninety-one percent of the teachers thought individual counseling was a
part of the guidance program.
3. Eighty-eight percent of the teachers said they sought assistance from coun¬
selors in helping students.
4. Eighty-six percent of the teachers said they referred students to the school
counselor,
5. Eighty-three percent of the teachers said counselor-parent conferences were
held about tlie students.
6. Ninety-five percent of the teachers said they held conferences with parents
about their children,
7. Ninety-two percent of the teachers thought an organized program of ^id-
ance was available to all students.
8. Forty-seven percent of the teachers thought the staff cooperatively planned
the guidance program.
9. Sixty-five percent of the teachers thought guidance services were provided
to orient new students to the school.
10. Only twenty-nine percent of the teachers thought the staff cooperatively
planned the evaluation of the achievement of students in relation to their
potential.
11. Only thirty-four percent of the teachers thought the responsibilities in the
guidance program were clearly defined and understood.
12. Seventy-th ree percent of the teachers thought the administrative staff sup¬
ported and assisted in the development of the guidance program.
13. Sixty-four percent of the teachers thought teachers accepted and took ad¬
vantage of the guidance services offered.
14. Only twenty-three percent of the teachers thought an in-service education
program was provided for the staff on guidance services.
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15. Forty-eight percent of the teachers thought students took advantage of the
guidance services offered.
16. Thirty-six percent of the teachers thought students made realistic course
selections in relation to their abilities and interests.
17. Only twenty-six percent of the teachers thought the guidance program in¬
cluded research and evaluation studies.
18. Seventy-three percent of the teachers thought the school had a standardized
testing program which included both ability and achievement testing.
19. Fifty-eight percent of the teachers thought cumulative records contained
information about the educational and vocational plans of students.
20.
, Seventy-four percent of the teachers thoughtthe cumulative records con¬
tained information on the home and family background of students.
21. Only thirty-five percent of these teachers thou^t standardized test results
were interpreted for their use.
22. Sixty-two percent of the teachers thought the cumulative records contained
information which indicated special abilities or talents of students.
23. Eighty percent of the teachers thought the cumulative records of students
were accessible to teachers in the building.
24. Forty-seven percent of the teachers though t the cumulative records shovi^d
an educational growth pattern of students.
25. Only thirty percent of the teachers thought they were provided with sum¬
maries of important data from records and tests.
26. Only twenty-four percent of the teachers thou^t parents were informed of
their children’s standardized test results.
27. Only twenty-seven percent of the teachers thought the cumulative records
contained anecdotal reports or summaries of student progress written by
teachers.
28. Only thirty-five percent of the teachers thought the seniors developed both
Immediate and long-ranged plans.
29. Seventy-eight percent of the teachers thought the placement services were
provided to assist students to obtain additional education or training.
30. Sixty-six percent of the teachers thought group guidance procedures were
used in the guidance program.
31. Sixty-two percent of the teachers thought opportunities were provided.for
groups of students to discuss matters of concern to them.
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32. Thirty-eight percent of the teachers thought organized activities were pro¬
vided to assist students in developing good study habits.
33. Eighty-six percent of the teachers said they discussed with their students the
vocational applications of teachers’ subject matter fields.
34. Eighty-eight percent of the teachers said organized activities were provided
to assist students in planning careers.
35. Sixty-one percent of the teachers said informational materials on education
were provided and effectively used by students.
36. Forty-eight percent of the teachers said they knew the educational and voca¬
tional plans of the students in their classes.
37. Sixty-seven percent of the teachers said they thought informational mate¬
rials were available to students concerning personal and social development
38. Ninety-seven percentof the teachers said they discussed with their students
the educational implications of their subject matter fields.
39. Eighty-seven percent of the teachers said informational materials were avail- .
able to students concerning occupational opportunities and requirements.
40. Seventy-eight percent of the teachers said help was given to students in plan¬
ning an educational program to meet their individual needs.
41. Forty-seven percent of the teachers thought the cooperation between
teachers and counselors was adequate for conducting case conferences con¬
cerning students.
42. Forty-eight percent of the teachers thought individual counseling, as a major
part of the counseling program, was adequate.
43. Forty-eight percent of the teachers said they sought the assistance of the
counselor in helping students.
44. Sixty-four percent of the teachers said they made referrals of students to the
school counselor!
45. Forty-nine percent of the teachers said they participated in counselor-parent
conferences concerning students.
46. Sixty-one percent of the teachers said they held conferences with parents con¬
cerning their children.
47. Sixty-eight percent of the teachers thought an organized program of guidance
and counseling was available to all students.
48. Only forty percent of the teachers said the staff had cooperatively planned
the guidance program.
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49. Only forty-eight percent of the teachers said the guidance services had been
provided to orient new students in the school.
50. Only twenty-five percent of the teachers said the staff planned cooperatively
the evaluation of the achievement of students in relation to their potentials.
51. Only twenty-seven percent of the teachers said the teachers’ responsibilities,
in the guidance program, were clearly defined and understood.
52. Only forty-seven percent of the teachers said the administrative staff sup¬
ported and assisted in the development of the guidance program.
53. Only twenty-seven percent of the teachers said they accepted and took ad¬
vantage of ^e guidance services offered.
54. Only sixteen percent of the teachers said there was an inservice education
program for the staff on guidance services.
55. Only twenty-six percent of the teachers said students accepted and took ad¬
vantage of the guidance services offered.
56. Only twenty percent of the teachers said students made realistic course
selections in relation to their abilities and interests.
57. Only eighteen percent of the teachers said the guidance program included
research and evaluation studie§.
58. Fifty-two percent of the teachers said the school had a standardized testing
program which included both ability and achievement tests.
59. Forty-five percent of the teachers said the cumulative records contained
information about the educational and vocational plans of students.
60. Only thirty-six percent of the teachers said the cumulative records contained
information on the home and family background of students.
61. Only twenty-two percent of the teachers said standardized test resu Its were
interpreted for use by teachers.
62. Only thirty-one percent of the teachers said the cumulative records contained
information which indicated special abilities and talents of students.
63. Fifty-six percent of the students said cumulative records were accessible to
teachers in their building.
64. Only twenty-seven percent of the teachers said the cumulative records showed
an educational growth pattern of students.
65. Only seventeen percent of the teachers said they were provided with summaries
of important data from records and tests.
66. Only twelve percent of the teachers said parents were infonned of their chil¬
dren’s standardized text results.
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67. Only sixteen percent of the teachers said the cumulative records contained
anecdotal reports or summaries of student progress written by teachers.
68. Only twenty-five percent of the teachers thought the seniors developed both
immediate and long-ranged plans.
69. Fifty-one percent of the teachers thought the placement services provided
assistance to students in obtaining additional education or training.
70. Only forty-one percent of the teachers thought group guidance procedures
were used in the guidance program.
71. Only forty-five percent of the teachers thought opportunities were provided
for students to discuss matters of concern to them.
72. Only twenty-one percent of the teachers thought organized activities were
provided to assist students in developing good study habits.
73. Sixty-five percent of the teachers said they discussed with their students the
vocational applications of their subject matter fields.
74. Fifty-seven percent of the teachers said organized activities were provided to
assist students in planning careers.
75. Only thirty-one percent of the teachers said informational materials on edu¬
cation were provided and effectively used by students.
76. Only twenty-five percent of the teachers said they knew the educational and
vocational plans of the students in their classes.
77. Only forty-eight percent of the teachers said informational materials were
available to students concerning personal and social develt^menL
78. Seventy-five percent of the teachers said they discussed with their students
the educational implications of their subject matter fields.
79. Fifty-eight percent of the teachers thought informational materials were
available to students concerning occupational opportunities and require¬
ments,
80. Only forty-one percent of the teachers said help was given students in plan¬
ning an educational program to meet their individual needs.
81. One hundred percent of the counselors thought the small group processes
and consultation services complemented each other.
82. One hundred percent of the counselors thought the small group processes
and consultation services are differentiated from advisory, punitive or other
relationships based on threat
83. One hundred percent of the counselors thought the small group processes
and consultation services assisted students to become increasingly self¬
directive in planning, decision-making, and personal development
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84. One hundred percent of the counselors thought the small group processes
and consultation services were concerned with all phases of student develop¬
ment as they relate to educational and vocational development, planning and
decision-making,
85. One hundred percent of the counselors thought the small group processes
and consultation services recognized the responsibility of students and their
parents for making decisions and accepting the. consequences of their de¬
cisions.
86. One hundred percent of the counselors thought the small group processes .
and consultation services were available to students on several bases, such as
personal request, counselor-initiated contacts, and referrals from teacher^
parents, administrators, and community agencies.
87. Approximately sixty-ei^t percent of the counselors thought the small group
processes and consultation services were available to students on a continuing
basis.
88. One hundred percent of the counselors thought the small group processes
and consultation services were available to students during the school day
and at other designated times.
89. Eighty-three percent of the counselors thought the small group processes
and consultation services were scheduled and protected from encroachments
by nonguidance functions.
90. One hundred percent of the counselors thought the small group processes
and consultation services were conducted by counselors who were profes¬
sionally qualified and who observed high ethical standards.
91. Approximately eighty-fou r percent of the counselors thought the small
group processes and consultation services had facilities and equipment avail¬
able that provided privacy for students as well as security for the counselor’s
memoranda about students.
92. Only fifty percent of the counselors thought the small group processes and
consultation services were explained periodically to students, teachers, ad¬
ministrators, and others.
93. One hundred percent of the counselors thought the small group processes
and consultation services held consultations with teachers, parents, and
others to share information and gain mutual understanding about the stu¬
dents who would be enlisting their assistance.
94. Approximately sixty-eight percent of the counselors thought the small
group processes and consultation services provided both school time and
other designated periods of time. Also, school time could be used for home
visitations.
95. Approximately eighty-three percent of the counselors thought the small
group processes and consultation services were provided with facilities that
insured privacy.
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96. One hundred percent of the counselors thought the sources of information were
comprehensive and reliable for the study of student development
97. Only fifty percent of the counselors thought the physical status and special,
characteristics of each student were studied by means of periodic, professional
physical examinations.
98. One hundred percent of the counselors thought interviews, by school coun¬
selors, were used to verify and supplement information gained by other means.
99. Approximately eighty-three percent of the counselors thought that appro¬
priate information, gained by teachers and other staff members, was accumu- .
lated in the student’s personal folder.
100. Approximately eighty-three percent of the counselors thought information,’
regarding each student’s social adjustment, aspirations, and values, was
gathered by means that protected the student’s right of privacy.
101. One hundred percent of the counselors thought the information for student
personal folders was carefully selected for its significance and recorded by
professionally competent persons to insure accuracy and confidentiality.
102. Approximately ei^ty-three percent of the counselors thought the informa¬
tion about students was made available only to persons judged by the school’s
counselors and administrators to be entitled to the information and compe¬
tent to use it properly.
103. Approximately eighty-three percent of the counselors thought the informa¬
tion recorded provided a developmental view of students which could be in-
> terpreted to students, parents, and other persons who could use it construc¬
tively.
104. One hundred percent of the counselors said they furnished teachers with in¬
formation about students’ characteristics and needs, both systematically
and in response to special needs.
105. Approximately eighty-three percent of the counselors tfiought the profes¬
sional persons, both in and outside the school, to whom students were re¬
ferred by counselors were provided information gathered by the school.
106. Only fifty percent of the counselors thought case studies and case con¬
ferences were used to gather, interpret, and apply the information about
students.
107. Approximately eighty-three percent of the counselors thought the profes¬
sional staff members periodically sifted and assessed information about stu¬
dents to keep it up to date and valid.
108. Approximately sixty-seven percent of the counselors thought the informa¬
tion about students was accumulated and studied by school counselors to
assess changes in the community and the student population.
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109. One hundred percent of the counselors thought provisions were made for
collecting and organizing current educational information.
110. One hundred percent of the counselors thought provisions were made for col¬
lecting and organizing current occupational information.
111. Approximately eighty-three percent of the counselors thought provisions
were made for counselors to use school time to meet with representatives
of educational institutions, industries, and unions.
112. Approximately eighty-three percent of the counselors thought provisions were
made for the use of educational and occupational information in regularly
scheduled classes, special courses, and student activities.
113. Approximately eighty-three percent of the counselors thought counselors
used occupational and educational information in counseling and small
group processes both for informational purposes and to help students ex¬
plore and develop understanding about educational and work roles.
114. Approximately e ighty-three percent of the counselors thought information¬
al materials were available for frequent use by students, staff members^, and
other interested adults.
115. One hundred percent of the counselors thought students were assisted in
planning meaningful programs of study, including informal student activi¬
ties.
116. One hundred percent of the counselors thought consideration was given to
the arrangement for work experience, part-time and full-time duringvaca-
tlon, in relation to educational, vocational, and economical needs.
117. One hundred percent of the counselors thought students were assisted in
making choices involving placement (a) as students, (b) at the point of
dropping out of school, and (c) upon graduation.
118. One hundred percent of the counselors thought students were assisted in
finding information about future employment and education.
119. One hundred percent of the counselors thought members of the guidance
staff cooperated with employers and community agencies concerned with
job placement
120. One hundred percent of the counselors thou^t the guidance staff helped
provide leadership in solving problems in the area of placement
121. Only approximately seventeen percent of the counselors thought a plan for
annual evaluation of the guidance program was in existence.
122. Only approximately thirty-three percent of the counselors thou^t the plan
for evaluation of guidance services had been developed by the professional
guidance workers in cooperation with teachers and administrators.
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123. Only approximately seventeen percent of the counselors thought annual re¬
ports of evaluation results were prepared for the faculty and administration
of the school.
124. Only approximately seventeen percent of the counselors thought research in
the school was based on a planned program of research rather than a series
of separate research projects.
125. Only approximately seventeen percent of the counselors thought experimental
research designs were of such a nature as to make repetition possible in other
settings.
126. Only approximately seventeen percent of the counselors thought research
plans called for bo^ descriptive studies of a longitudinal, continuing nature,
and experimental studies of shorter duration.
127. One hundred percent of the counselors thought counseling and small group
processes were available to students when desired and needed.
128. One hundred percent of the counselors thought small group processes had
been helpful in assisting students toward higher levels of educational and
vocational development, including planning and decision-making abilities.
129. One hundred percent of the counselors thought students, parents, teachers,
and administrators were aware and supportive of counseling and small group
processes.
130. One hundred percent of the counselors thought conferences had been initi¬
ated by counselors and sought by teachers, parents, and others.
131. Approximately ei^ty-three percent of the counselors thought conferences
had been effective in enlisting the efforts of teachers, parents, and others in
cooperative activities.
132. One hundred percent of the counselors thought the school completely used
the sources and means available to it in gathering information about its stu¬
dents.
133. One hundred percent of the counselors thought the right of privacy of stu¬
dents and the professional interpretation of information had been guarded
well.
134. One hundred percent of the counselors thought appropriate information
about students was made available and used by appropriate persons.
135. One hundred percent of the counselors thought the information had been
well organized and the resources available to students, counselors, teachers,
parents, and others were adequate and accessible.
136. Approximately sixty-seven percent of the counselors thought informational
resources had been effectively used in classrooms, activities, and with indivi¬
dual students.
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137. One hundred percent of the counselors thought teachers, students, and others
had become acquainted with sources of information and the use of these
sources for educational and vocational development and adjustment
138. One hundred percent of the counselors tliought educational placement needs
of the students were being well provided for.
139. One hundred percent of the counselors thought students were satisfactorily
assisted in finding appropriate jobs.
140. One hundred percent of the counselors thought the school’s placement ser¬
vices were well coordinated with those of other agencies.
141. Only approximately thirty-three percent of the counselors thought a syste¬
matic program of evaluation of guidance services was in effect.
14Z Only approximately thirty-three percent: of the counselors thought the de¬
sign for evaluation of the program of guidance services was adequate.
143. Only approximately seventeen percent of the counselors thought a planned
research program was included in the program of guidance services.
144. Only approximately seventeen percent of the counselors thought the re¬
search design was being adequately used.
145. Only approximately seventeen percent of the counselors thought the re¬
sults of research and evaluation studies were being distributed.
Conclusions.—Based on the findings of this study, teachers were highly aware of
the counseling services as well as occupational and educational services. They were also aware
of group process, placement, and follow-up services. However, only half of these teachers were
aware of individual analysis services while the majority of teachers were not aware of the orienta¬
tion services.
It seems as though teachers were not utilizing the guidance services efficiently. The
majority of the teachers were of the opinion that general information and orientation services,
individual analysis services, and group process, placement, and follow-up services were all '
functioning inadequately. However, only half of these teachers felt the counseling services were
functioning adequately and half felt that occupational and educational informational services
were functioning inadequately.
There were strong agreements concerning the effectiveness of the guidance services
by the counselors. All of the counselors felt that the five available guidance services were
functioning well and being used efficiently except research and evaluation services, which
counselors considered to be functioning poorly.
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fmplications.—Based on the conclusions drawn from the findings of this study,
it seems as though many of the teachers had not been adequately oriented to the general infor¬
mation and orientation services as well as individual analysis services. Also, it appears that
these services were not functioning efficiently within the guidance department.
*
Among other guidance services, group process, placement and follow-up services
were functioning inadequately as well as educational information and occupational services.
Great consensus among teachers and counselors indicated that research and evaluation services
were barely functioning or existing.
Recommendations.—The implications drawn from the conclusions for this
study seem to warrant the following recommendations:
1. That a guidance orientation program be provided for administrators,
teachers, students, parents, and staff. This program should be presented
at the beginning of the school year and at the beginning of each new
quarter.
2. That parent-teacher, student-teacher conferences and other in-service
meetings be held to explain the use of test results and their interpreta¬
tions. These conferences and in-service meetings should be scheduled
immediately after completing a test.
! 3. That the guidance program provide adequate assistance in group process,
placement, and follow-up studies.
4. That the guidance program provide adequate information on educational
and occupational services.
5. That the guidance program provide adequate research and evaluation ser¬
vices so as to deterrnine the success and effectiveness of the guidance
program.
The writer proposed to suggest ways of improving the effectiveness of guidance
I
services provided at Washington High School. These suggestions are made as a result of re¬
commendations in the preceding section. The recommendations were directly related to
the implications in the conclusions that were drawn from the findings of this study. The
suggestions may be perceived as being an extension of the recommendations but in a sepa¬
rate category. As a result of this distinction, the suggestions are listed separately. Extreme
care has been exercised in making these suggestions specific and highly relevant to orientation
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services, individual analysis services, group processes, placement and follow-up services, in¬
formation on educational and occupational services, and research and evaluation services.
A. Orientation services.—The major purpose of the school’s orientation pro¬
gram is to provide services which facilitate adjustment to new situations. Generally, the
orientation activities are administered through a group approach. However, there are oc¬
casions when individual orientation is necessary.
Activity 1: For the student moving from elementary to junior high school, or
from junior high to high school, a student handbook is most bene¬
ficial. Contributions should come from the counselors, teachers,
administrators and'other organizations such as the student council.
Items included should be pupil personnel services, school rules, stu¬
dent responsibilities, extracurricular activities and grading procedures.
Activity 2: Various clubs and organizations might set up display booths In the
auditorium on visitation days to greet new students and parents to
explain their activities.
Activity 3: For the benefit of students new to the system and those who trans¬
fer In during the year, assembly programs, presented by the student
government or student council on students’ rights and responsibili¬
ties to themselves and to the school, can be valuable. A panel of
students might be used to stimulate discussions on topics such as
procedures for changing existing regulations, getting involved in
extracurricular activities, and the organization and responsibilities
of student government.
Activity 4; Student counselor aides can be most helpful in familiarizing transfer
students with their new environment. The aides can offer assistance
with details in explaining the floor plan of the school plant, ho%/ to
obtain lockers, and how the school day is scheduled. The aides
might also show new students where their classes will meet by going
over class schedules with them.
Activity 5: Counselors should advise all students on course selections. The me¬
chanics of scheduling occupy much of the counselor’s time. How¬
ever, what to take and when are important for students.
B. Individual analysis services.—The major purpose of these services is gather¬
ing, studying, understanding, interpreting and providing factual information to aid parents,
students, and school personnel.
Activity 1: A meeting with faculty members should be held during pre-planning
week to explain tests to be administered and their value to teachers
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in meeting individual needs. An actual case study, using transparen¬
cies of student profile sheets, should be helpful.
Activity 2: The testing program can be explained to parents at a P.T.A. meeting
Items to be covered should include an explanation of the types of
tests and their purposes; an interpretation demonstration using trans¬
parencies; and a discussion of the feasibility of practicing for tests
and ho\v parents can best utilize test results.
Activity 3: Student interviews can be conducted. This is a direct personal re¬
lationship in which pertinent information can be gained about the
student Since the interview is a direct personal relationship, the
counselor may note any characteristic behavior of significance.
Activity 4: Observations should be made of anecdotal records, past report cards,
and teacher checklists. By observing student’s behavior, in and out
of school situations as well as class performance, this gives counse¬
lors and teachers deeper insights into significant behavior patterns
of students.
Activity 5: Each student should write a self-report document such as an auto¬
biography. This is a key guidance instrument in the student analy¬
sis services that allows the student to express himself in his own
words. By doing this, teachers and counselors are provided with
data to gain deeper insights into the student’s thinking that is diffi¬
cult or impossible to gain otherwise.
C. Group processes, placement and follow-u p services.-—The main purposes of
these services are assisting students In their planning, decision-making and personal develop¬
ment; to provide educational and job placements; and to provide follow-up studies for evalua¬
tion of the guidance program.
Activity 1: A how-to-study film can be shown to classes which later break down
into smaller “buzz” groups to discuss problems. A panel of students
migjit be used to point out problems of studying and how to solve
them.
Activity 2: The counselor can encourage and sponsor as many clubs and organi¬
zations on campus as possible. These groups can have consultants or
employees from related occupations speak to the clubs or the school’s
general assembly concerning fringe benefits, training required, re¬
tirement plans, etc.
Activity 3: A survey of existing jobs with local firms can be posted for student
information. This survey probably can be done in collaboration with
local employers.
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Activity 4: Small groups can be formed to list gripes about the relationship, or
lack of it, with parents. These are then read back to the group for
shared possible causes and solutions.
Activity 5: Films, tapes, or role-playing can be utilized ^o present problematic
situations and to stimulate discussions:
Activity 6: After identification and academically grouping potential dropout^
a meeting with parents can be held to familiarize them with what
is being offered their children and what they can gain from these
offerings.
Activity 7: Counselors can talk to the senior class in the spring to explain the
procedures and purposes of completing questionnaires for follow- .
ups after graduation.
D. Information on educational and occupational services.—The guidance
program assumes a major role in providing educational and occupational Information to
students.
Activity 1: The counselor could serve as moderator of a panel consisting of ad¬
missions and financial aid officers from a university, community
college or a vocational technical school. The topic for discussion
could be “School After High School and How to Pay for IL”
Activity 2: An employment counselor, with the state employment office or
the personnel manager of a local firm, could be Invited to talk with
juniors and seniors on the importance of personality factors, skill
requirements, application letters, and interviews in the obtaining or
failing to obtain employment
Activity 3: All federal programs, which lend assistance to students for furthering
educational go'als, could be presented either in a panel or individually.
These include Educational Opportunity Grants, Work-Study Programs:,
National Defense Student Loans, and Scholarships.
Activity 4: A panel,’made up of further students who are attending different
types of post-secondary institutions, could present a discussion on
“The Life 1 Lead on Campus.” The individual student's needs and
abilities should be matched with what the colleges offer in the curri¬
culum.
Activity 5: Career Day activities can be useful if well planned. Presenters should
be varied in occupational areas and an outline of items to be covered
should be submitted early to presenters. The day should be distri¬
buted so that students can choose which groups they wish to attend.
Students should be advised as to how many they can choose to
attend.
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E, Research and evaluation services.—The basis for counselors to extend and
increase the efficiency of their assistance to students is by research. Through research,
counselors can evaluate and determine the effectiveness of their services.
Activity 1: Emphasis should be placed on comparing results of follow-up
studies of graduates to curricular offerings. Hopefully, this would
lead to modifications when the need is indicated.
Activity 2: A follow-up survey should be used, along with a local job oppor¬
tunity survey, to evaluate the relevance of the vocational guidance
aspect of the program.
Activity 3: With the cooperation of administrators and teachers, student
achievement should be pre- and post-tested to contrast the results
between students experiencing conventional teaching methods and
curriculum to that of those in classes with innovative teaching
methods and curriculum.
Activity 4; A study should be made comparing jobs, salaries, expectations, and
attitudes of school dropouts to those of high school graduates. This
study should be helpful in counseling with potential early school
leavers and might also be useful in making curriculum modifications.
Activity 5: Parent-child and student-teacher conferences should be carefully
documented to determine possible effects of counseling on acade¬
mic improvement with students, and relieving conflicts between
student, parent, and teacher.
Activity 6: Attitudes of a group of identified potential dropouts, disciplinary
problems, or students with excessive absences should be tested prior
to group work with counselors and again at the end of a stated num¬





NAME OF SCHOOL DATE
Self-evaluation by
GUIDING PRINCIPLES
These principles are offered for your acceptance,
rejection, or]modification. Please feel free to make changes.
Guidance services constitute an integral
part of the educational program. These
services should be under the professional di¬
rection and coordination of qualified school
counselors and the administrative leadership
of the school’s principal. These services seek
to focus the educational processes on the
individual student.
The guidance program seeks to assist all
students to mature in self-understanding,
self-responsibility, decision-making ability,
development of values, and attainment of the
attitudes and skills required for productive
citizens in our society.
The program consists of specialized serv¬
ices, some of which are described in this set
of checklists and evaluations. These services
entail participation by all members of the
school’s staff. In addition, these services are
an integral phase of the school system’s pro¬
gram of student-personnel services. It is
essential that the guidance program be co¬
ordinated with, and make full use of, the
resources of the home and community.
Note: Before proceeding tvith the work of this section, prepare and attach as part of the section a
list of the major goals of the guidance program that will aid in the achievement of the objectives of
the school (as stated in Section 3, “Philosophy and Objectives”).
EVALUATIVE CRITERIA
Fourth Edition
© 1969 by National Study of Secondary School Evaluation, 1785 Massachzisetts
Avenue, N.W., Washington, t>.C. 20036. All rights reserved. No part of this material
may be reproduced in any form without prior loritten permission of the publisher.
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290 SECTION 7 • GUIDANCE SERVICES
INSTRUCTIONS
General
Members of school staffs making self-evaluations should
understand that a regular part of the evaluation process
consists of modifying the statements of guiding principles
and of checklist and evaluation items. The purpose of the
modifications is to make the statements consistent with
the characteristics of the school and community and with
the objectives of the school. Unless it is obvious, the
school should explain the reason for the change and its
relation to the philosophy and objectives and to the needs
of the students.
The two pivotal points of this evaluation are (1) the
characteristics of the school and community, and (2) the
school’s philosophy and objectives. Therefore, Section 2,
“School and Community,” and Section 3, “Philosophy and
Objectives,” should be kept in mind when the various fea¬
tures of this section are being checked and evaluated. Per¬
sons making evaluations should ask: “How well do the
practices in this school meet the needs of the school and
community?” and “How well do the practices conform to
the philosophy and objectives of the school?” When evalua¬
tions are made, factors such as size, type, location of
school, financial support available, and state requirements
should not be permitted to justify failure to provide a pro¬
gram and facilities appropriate to the needs of the school
and community and to the philosophy and objectives of the
school. Also, the twofold nature of the work—evaluation
and stimulation to improvement—should be kept in mind.
Careful, discriminating judgment is essential if these pur¬
poses are to be served satisfactorily.
Checklists and Evaluations
The checklists and evaluations should be evaluated on




1 Poor or missing
na Not applicable
Question will frequently arise about the basis for com¬
parison of points on the scale. The answer is extremely
difficult to give. In any entity as complex as a school, it
is not easy to describe in detail what excellent or poor
really means in the hundreds of items for which evalua¬
tions are required. The best answer seems to be that the
evaluator should draw upon his total experience in schools
and make the best judgment he can on the basis of that
experience. It should be kept in mind that 4 does not mean
ideal or perfect. There is reason to believe that some
schools are underrated in the self-evaluation because an
impression is held that 4 should be reserved for an un-
attainably high condition.
Each person who makes an evaluation should try to be
as accurate as possible. If a slight change in the wording
of an evaluation item would make it more appropriate to
the school being evaluated, such a change should be made.
If important elements of the school’s program are omitted,
the subcommittee members should consider themselves
free to add checklist or evaluation items that will make
the description more complete.
On this scale, if you wish to indicate the most desirable
condition possible, circle the number 4. On the other hand,
if you wish to indicate the least favorable response or in¬
dicate a condition that is missing, circle the 1. If you wish
to show an evaluation that is good but less than excellent,
circle the number 3. Likewise, to show a trait that is less
than good, but better than poor, circle the number 2.
Let us consider an example that will help in understand¬
ing these directions. Examine the statement “Classrooms
are equipped with demonstration facilities.” If, in your
judgment, the classrooms are equipped with demonstra¬
tion facilities that are exemplary, excellent, or some of the
best that you have ever seen, you will then circle the num¬
ber 4. On the other hand, if you decide that the demonstra¬
tion facilities in the classroom are good but not the best,
you will circle the number S. If the demonstration facili¬
ties are missing or are totally inadequate, you will circle
the I. If, however, the facilities are not good, but are not
poor enough to deserve a 1, you will circle the number 2.
Comments
The space under the heading “Comments” at the end
of each subsection should be used to provide additional
information needed to give a complete report of that area
and to describe any condition that is not adequately cov¬
ered elsewhere in the subsection. The space can also be
used to clarify or amplify items in the checklists or evalua¬
tions. Subcommittees are encouraged to use this space
every time that its use will aid in describing the area or
in explaining a judgment or rating.
Supplementary Data and Additional Areas
Some facets of programs may not be described by the
checklist and evaluation statements. For this reason, addi¬
tional information items are sometimes requested under
Supplementary Data. If portions of a program—or addi¬
tional subject areas—cannot be adequately covered by
amplifying Supplementary Data and Comments, it is sug¬
gested that the following outline (which is also that em¬
ployed in most of the sections) be used:
I.OrganizationII.Nature of Offerings
III. Physical Facilities
IV. Direction of Learning
V.OutcomesVI.Special CharacteristicsVII.General Evaluation
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1. ORGANIZATION
The school’s sruidance program functions within a context characterized by (a) clarity of purpose, (6) clearly defined
leadership and organization, and (c) completeness of scope of service.
Checklist
1. The school guidance program consists of
counseling services, informational serv¬
ices, student and community studies,
placement services, and consultation
services
2. The guidance services are provided for
all students at all grade levels. .
3. Administrative, guidance, and instruc¬
tional staff members regard guidance
service as a cooperative undertaking in
which each has well-defined responsibili¬
ties
4. The professional counselors and the
school’s administrators provide leader¬
ship in coordinating the school’s guid¬
ance services for new students .
5. Provision is made for the coordination
of the school’s guidance services with
the services of other student personnel
staff.
6. Teachers and other instructional staff
members are provided continuing oppor¬
tunities to achieve an understanding of
the guidance services, of their own func¬
tions in the guidance program, and of
the functions of the school counselors. .
7. A school guidance committee provides
continuing evaluative and advisory as¬
sistance to the program
no 1 2 3 4
na 1 2 3 4
no 1 2 3 4
na 1 2 3 4
na 1 2 3 4
na 1 2 3 4
no 1 2 3 4
Guidance services, as an integral part of the
educational program, seek to help all stu¬
dents to:
8. Mature in self-understanding, self-re¬
sponsibility, and decision-making abil¬
ity na 1 2 3 4
9. Develop values and skills needed for ef¬
fective and productive living in our
society no 1 2 3 4
10. Develop an understanding of the signi¬
ficance and relationship of education
and productive work in our society. . no 1 2 3 4
11. Develop a capacity to meet the need to
adapt to changing education and work
roles no 1 2 3 4
12. Make wise vocational and educational
choices na 1 2 3 4
The administrators of the school and the
school system support the guidance pro¬
gram:
13. By providing an adequate budget. . na 1 2 3 4
14. By allocating to the guidance program
a supporting staff that will promote op¬
timum conduct of all the guidance serv¬
ices. na 1 2 3 4
16. By providing the physical facilities,
supplies, and equipment needed for ef¬
fective guidance services na 1 2 3 4
16. By providing leadership in enlisting the
support and cooperation of the local
board of control, parents, community
youth-serving agencies, business, indus¬
try, and government. . . na 1 2 3 4
17. no 1 2 3 4
Supplementary Data
1. Attach a sheet explaining the program and its organization.
Evaluations
d) How adequate is the school’s statement of guidance v'urposes, organization, and services? . . . na 1 2 3 4
6) How effective is the leadership of the school’s counselors in providing for and organizing the guidance
program? no 1 2 3 4
c) How adequate are the plans for continuing development and improvement of the program? . . na 1 2 3 4
d) How effective are the guidance services in aiding students? na 1 2 3 4
Comments
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n. GUIDANCE STAFF
For specific data, see Section 10, “Individual Staff Member.”
A. COUNSELORS: GUIDANCE SPECIALISTS
Checklist
1. The school allows sufficient time for
counselors to carry on their professional
responsibilities no 1 2 3 4
2. The persons who are responsible for di¬
recting and coordinating the guidance
services meet all academic, experience,
and personal requirements for school
counselors na 1 2 3 4
3. Persons who have responsibility for di-
recting and coordinating the guidance
services have academic preparation in
administration and supervision. na 1 2 3 4
Every school counselor:
4. Holds a master’s degree with a major
in counseling and guidance no 1 2 3 4
5. Is fully certified by the state department
of education na 1 2 3 4
6. Has a background of successful teach¬
ing or work experience. . : . na 1 2 3 4
7. Demonstrates understanding of the
school’s philosophy of education. na 1 2 3 4
8. Maintains a commitment to improve
personal capabilities and professional
services through active participation in
guidance associations na 1 2 3 4
9. Encourages students to assume respon¬
sibility for their own development. . na 1 2 3 4
10. Helps students develop the ability to
understand themselves na 1 2 3 4
11. Helps students formulate plans and de¬
cisions that will increase their learning
opportunities na 1 2 3 4
12. Helps students formulate plans and de¬
cisions with respect to postsecondary
school education na 1 2 3 4
13. Helps students formulate vocational
plans and make appropriate vocational
decisions na 1 2 3 4
14. Seeks help from teachers when working
with students in matters of classroom
behavior na 1 2 3 416.Seeks involvement of parents in devel¬
oping an optimum home environment
for students. . . . . na 1 2 3 4
16. Seeks involvement of nonschool person¬
nel in creating a desirable out-of-school
environment for students na 1 2 3 4
17. Provides materials and consultative as¬
sistance to teachers na 1 2 3 4
18. Works cooperatively with other student
personnel specialists (speech therapists,
nurses, psychologists, and the like) in
the school na 1 2 3 4
19. Identifies and uses resources outside
the school na 1 2 3 4
20. Performs roles outside guidance and in¬
struction similar to those required of all
other professional staff members, but to
no greater extent than any other pro¬
fessional member of the school staff. . na 1 2 3 4
21. na 1 2 3 4
Supplementary Data
1. List below all persons specifically employed as counselors or as guidance specialists in this school. In doing so, list
first the name of the person charged with responsibility for the professional direction and coordination of guidance
services in this school.
Proportion of Full Time
Name Assignment or Employed as a Counselor
Area of Responsibility or Guidance Specialist
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A. COUNSELORS; GUIDANCE SPECIALISTS—Continued
2. Indicate the number of professional staff found in each of the following categories (do not count the same Individual
more than once in a, b, c, and d respectively) :
а) Educational level:





















3. List areas of concentration in guidance of each staff member (attach sheets, if necessary).
Evaluations
o) How adequate is the academic 'preparation of the school counselorsf
6) How adequate are the background! experiences of the counselors?
c) How satisfactoT'y are the personal qualifications of the counselors?
d) Hoio adequate are the qualifications of the persons having responsibility for professional direction
and coordination of the guidance program?
e) How adequately are the roles of the school counselor being performed?
na 1 2 3 4
na 1 2 3 4
na 1 2 3 4
na 1 2 3 4
na 1 2 3 4
Comments
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B. COUNSELOR-SUPPORT PERSONNEL
Clerical and paraprofessional aides should be employed to free the school counselors for their professional roles. The




1. Are used to permit counselors to perform
professional roles more efficiently. . no 1 2 3 4
2. Work under the supervision of profes¬
sional counselors no 1 2 3 4
3. Have duties limited to those for which
they have been specifically prepared. . no 1 2 3 4
Evaluations
o) To vjhat extent are counselor-support personnel used?
b) To what extent are counselor-support personnel assigned duties consistent with specific prepara¬
tion they have received?
c) How adequately are counselor-support personnel fulfilling their function?
d) To what extent does use of support personnel free counselors for their professional work activities?
Conunenfs
4. Are not responsible for counseling. .
5. Have access only to nonconfidential data
■ about students
6. Are given in-service training by profes¬
sional counselors in the school. .
no 1 2 3 4
no 1 2 3 4
no 1 2 3 4
no 1 2 3 4
no 1 2 3 4
no 1 2 3 4
no 1 2 3 4
no 1 2 3 4
C. ROLES OF TEACHERS IN THE GUIDANCE PROGRAM
A program of guidance services cannot operate effectively without the active participation of classroom teachers. The
following statements describe the classroom teacher’s role in the guidance program.
Checklist
Classroom teachers:
1. Employ both formal and informal pro¬
cedures established in the school for com¬
munication between individual teachers
and counselors na 1 2 3 4
2. Use cumulative record information to in¬
crease understanding of their students
and the student body na 1 2 3 4
3. Use information from the cumulative
records in providing for individual dif¬
ferences among students in their classes, no 1 2 3 4
4. Contribute appropriate data to the cumu¬
lative guidance folder. na 1 2 3 4
6. Assist counselors in their study of par¬
ticular students na 1 2 3 4
6. Serve as professional participants in
case study conferences no 1 2 3 4
7. Seek help from counselors in their study
of and attempts to help students. na 1 2 3 4
8. Obtain educational and vocational guid¬
ance infonnation from counselors for
use in specific units and courses. no 1 2 3 4
9. Refer to the counselor students who are
identified to be in need of special coun¬
seling assistance na 1 2 3 4
10. Cooperate with counselors in planning
and carrying out recommendations. na 1 2 3 4
11. Attempt to help on the problems that
students bring to them no 1 2 3 4
12. Participate in the formulation of basic
policies for the school guidance pro¬
gram na 1 2 3 4
13. na 1 2 3 4
Supplementary Data
1. List ways in which the role of the teacher in the guidance program could be strengthened.
Evaluations
c) To what extent do the teachers carry out teachers’ roles in guidance? na 1 2 3 4
6) Hoxv effectively do teachers carry out their roles in the guidance program? no 1 2 3 4
Comments
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D. CONSULTATION AND REFERRAL RESOURCES
Guidance needs of students cannot be met completely through the cooperative efforts of counselors, teachers, and school
administrators. In addition, student personnel specialists (such as school health personnel), psychologists, social
workers, welfare agencies, juvenile courts, psychiatrists, clergymen, and personnel counselors should be used as student
needs dictate.
Checklist
Other student personnel specialists in the school
1. Referrals by counselors to other student
personnel workers are made as needed. . na 1 2 3 4
2. Reports are routinely interchanged among
school counselors and other student per¬
sonnel specialists na 1 2 3 4
3. Written policies state procedures and re¬
sponsibilities for referral na 1 2 3 4
Professional counselors in nonschool settings4.School records are made available to other
professional counselors after permission
has been granted by the student and his
parents na 1 2 3 46.School data are released only to compe¬
tent nonschool counselors na 1 2 3 4
Noncounselors outside the school setting
6. Counselors seek agencies and individuals
to whom students may be referred for
special help na 1 2 3 4
7. Written school policies govern conditions
and procedures for referring students. . na 1 2 3 4
8. Procedures have been established for the
transmission of reports from nonschool
agencies and individuals to whom stu¬
dents have been referred no 1 2 3 4
9. na 1 2 3 4
Evaluations
o) How adequate are the referral resources available to the school counselors?
6) To what extent do school counselors use referral resources?
c) How effectively do counselors make referrals of students?
d) To tohat extent do school counselors serve as refeiral sources for other student personnel specialists and
for persons from outside the school? '
na 1 2 3 4
na 1 2 3 4
na 1 2 3 4
no 1 2 3 4
Comments
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ni. GUIDANCE SERVICES
For purposes of organization and description, the guidance program is divided into sets of “services.” These services
must be well coordinated if the guidance program is to contribute effectively to the attainment of the school’s objectives.
A. COUNSELING. SMALL-GROUP PROCESSES, AND CONSULTATIONS
Qualified counselors assist students in their planning, decision-making and personal development, individually through
counseling, and collectively through small-group processes. To promote the effectiveness of their efforts, counselors con¬
sult with teachers, parents, and others significant in the lives of the students.
Checklist
Counseling and small-group processes:
1. Complement each other, neither displac¬
ing the other. . na 1 2 3 4
2. Are differentiated from advisory, puni¬
tive, or other relationships based on
threat. no 1 2 3 4
3. Assist students to become increasingly
self-directive in planning, decision-mak¬
ing, and personal development. . na 1 2 3 4
4. Are concerned with all phases of student
development as they relate to educa¬
tional and vocational development, plan¬
ning, and decision-making no 1 2 3 46.Recognize the responsibility of students
and their parents for making decisions
and accepting the consequences of their
decisions na 1 2 3 4
6. Are available to students on several
bases, such as personal request, coun¬
selor-initiated contacts, and referrals
from teachers, parents, administrators.
and community agencies na 1 2 3 4
7. Are available to students on a continu¬
ing basis na 1 2 3 4
8. Are available to students during the
school day and at other designated times, na 1 2 3 4
9.Are scheduled and protected from en¬
croachments by nonguidance functions.
10. Are conducted by counselors who are
professionally qualified and observe high
ethical standards
11. Have facilities and equipment available
that provide privacy for students as well
as security for the counselor’s memo¬
randa about students
12. Are explained periodically to students,
teachers, administrators, and others. .
na 1 2 3 4
na 1 2 3 4
na 1 2 3 4
na 1 2 3 4
Conferences:
13. With teachers, parents, and others are
held to share information and gain mu¬
tual understanding about the students
who will be enlisting their assistance, no 1 2 3 4
14. Are provided both school time and other
designated periods of time. School time
may be used for home visitations. . no 1 2 3 4
15. Are provided with facilities that ensure
privacy. na 1 2 3 4
16. no 1 2 3 4
Evcduaiionsc)To what extent are counseling and smail-group processes available to students when desired and needed?
b) How effective are counseling and small-group processes in assisting students toward higher levels of
educational and vocational development, including planning and decision-making abilities?
c) To what extent are students, parents, teachers, and administrators aware and supportive of counseling
and small-group processes?
d) To what extent are conferences initiated by counselors and sought by teachers, parents, and others? .
e) How effective are conferences in enlisting the efforts of teachers, parents, and others in cooperative ac¬
tivities?
na 1 2 3 4
na 1 2 3 4
na 1 2 3 4
na 1 2 3 4
na 1 2 3 4
Comments
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B. THE STUDY OF STUDENT DEVELOPMENT
Comprehensive information about students is essential to an effective guidance program. This information is most
useful when it is developmental in nature, gathered cumulatively from preschool through postschool for each student.
This information needs to be systematically recorded, effectively and ethically used, and, periodically, sifted and brought
up to date.
Checklist
1. The sources of information are compre¬
hensive and reliable (check those used): no 1 2 3 4
Records from schools previously at¬
tended, including elementary schools.
Appropriate tests of scholastic abili¬
ties, achievement, special aptitudes,
and educational progress.
Inventories of educational-vocation¬
al interests and aspirations.
Interviews.
2. The physical status and special charac¬
teristics of each student are studied by
means of periodic, professional physical
examinations no 1 2 3 4
3. Interviews by school counselors are used
to verify and augment information
gained by other means na 1 2 3 4
4. Appropriate information gained by
teachers and other staff members is
accumulated in the student’s personnel
folder na 1 2 3 4
6. Information regarding each student’s
social adjustment, aspirations, and
values is gathered and recorded by
means that protect the student’s right
of privacy na 1 2 3 4
6. The information for student personnel
folders is carefully selected for its sig¬
nificance and recorded by professionally
competent persons to ensure accuracy
and confidentiality. . . . . na 1 2 3 4
7. Information about students is made
available only to persons judged by the
school’s counselors and administrators
to be entitled to the information and
competent to use it properly na 1 2 3 4
8. The information recorded provides a de¬
velopmental view of students which can
be interpreted to students, parents, and
other persons who can use it construc¬
tively na 1 2 3 49.Counselors furnish teachers with infor¬
mation about students’ characteristics
and needs, both systematically and in
response to special needs na 1 2 3 4
10. Professional persons, both in and out¬
side the school, to whom students are
referred by counselors are provided in¬
formation gathered by the school. . na 1 2 3 4
11. Case studies and case conferences are
used to collate, interpret, and apply the
information about students na 1 2 3 4
12. Professional staff members periodically
sift and assess information about stu¬
dents to keep it up to date and valid. na 1 2 3 4
13. Information about students is accumu¬
lated and studied by school counselors to
assess changes in the community and the
student population no 1 2 3 4
14. na 1 2 3 4
Supplementary Data
1. Describe additional methods used by the school in gathering information about its students.
Evoluotions
o) JYow completely does the school use the sources and means available to it in gathering information
about its students? na 1 2 3 4
6) How well is the right of privacy of students and the professional interpretation of information
guarded? na 1 2 3 4





C. INFORMATION FOR EDUCATIONAL AND VOCATIONAL PLANNING
1. Provisions are made for collecting and
organizing current educational informa¬
tion, such as descriptions of the follow¬
ing (check those in current use) : . . na 1 2 3 4
Opportunities within the school
itself.
College and junior college programs.






Financial aids for all types of edu¬
cational opportunities.
2. Provisions are made for collecting and
organizing current occupational infor¬
mation, such as descriptions of the fol¬
lowing (check those in current use) : . na 1 2 3 4
National occupational trends.
Current local job market trends.
Agencies and people that can be
used as resources about occupations,
industries, placement, training, and
work in general.
Community sources of information
about job opportunities.
3. Provisions are made for counselors to
use school time to meet with representa¬
tives of educational institutions, indus¬
tries, and unions
4. Provisions are made for the use of edu¬
cational and occupational information in
regularly scheduled classes, special
courses, and student activities. .
5. Counselors use occupational and educa¬
tional information in counseling and
small-group processes both for informa¬
tional purposes and to help students ex¬
plore and develop understanding about
educational and work roles
6. Informational materials are available for
frequent use by students, staff members,
and other interested adults
7.
Evaluations
o) How adequate, accessible, and well organized are the informational resources available to students,
counselors, teachers, parents, and others?
6) Hmu effectively are informational resources used in classrooms, activities, and with individual students?
e) How toell are students, teachers, and others acquainted with sources of information and the use of these
sources for educational and vocational development and adjustment?
na 1 2 3 4
na 1 2 3 4
na 1 2 3 4
na 1 2 3 4
na 1 2 3 4
na 1 2 3 4
na 1 2 3 4
na 1 2 3 4
Comments
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D. EDUCATIONAL AND VOCATIONAL PLACEMENT
Placement activities are designed to meet the needs of students, dropouts, and graduates. These activities are not im¬
posed upon the students, but are a culmination of counseling, individual study, v/ork experience, and other guidance
services.
Checklist
1. Students are assisted in planning a mean¬
ingful program of studies, including in¬
formal student activities
2. Consideration is given to the arrange¬
ments for work experience, part time and
full time during vacation, in relation to
educational, vocational, and economic
needs
3. Students are assisted in making choices
involving placement (a) as students, (b)
at the point of dropping out of school,
and (c) upon graduation
na 1 2 3 4
na 1 2 3 4
na^l 2 3 4
4. Students are assisted in finding informa¬
tion about future employment and educa¬
tion no 1 2 3 4
5. The members of the guidance staff co¬
operate with employers and community
agencies concerned with job placement. . no 1 2 3 4
6. The guidance staff helps provide leader¬
ship in solving problems in the area of
placement no 1 2 3 4
7. no 1 2 3 4
Evaluations
а) How adequately are educational placement needs of students being provided for? . . . . . . na 1 2 3 4
б) How satisfactorily are students assisted in finding appropriate jobs? na 1 2 3 4
c) How well are the school’s placement services coordinated with those of other agencies? . . . na 1 2 3 4
Comments
E. RESEARCH AND EVALUATION SERVICES
Prerequisite to improvement is clear knowledge of both present strengths and weaknesses. In addition, knowledge
gained through research can contribute to the improvement of guidance.
Checklist
1. A plan for annual evaluation of the guid¬
ance program is in existence.
2. The plan for evaluation of guidance serv¬
ices has been developed by the profes¬
sional guidance workers in cooperation
with teachers and administrators. .
3. Annual reports of evaluation results are
prepared for the faculty and administra¬
tion of the school
4. Research in the school is based on a
planned program of research rather than
a series of separate research projects. .
na 1 2 3 4
na 1 2 3 4
na 1 2 3 4
no 1 2 3 4
5. The research plan calls for both descrip¬
tive studies of a longitudinal, continuing
nature, and experimental studies of
shorter duration. . na 1 2 3 4
6. Experimental research designs are of
such a nature as to make repetition pos¬
sible in other settings na 1 2 3 4
7. na 1 2 3 4
Evaluations
a) To what extent is a systematic program of evaluation of guidance services in effect? na 1 2 3 4
b) How adequate is the design for evaluation of the program of guidance services? no 1 2 3 4
c) To xvhat extent is a planned research program included in the program of guidance services? . . . na 1 2 3 4
d) How adequate are the research designs being used? . na 1 2 3 4
e) To xvhat extent are results of research and evaluation studies being distributed? na 1 2 3 4
Comments
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IV. SPECIAL CHARACTERISTICS OF THE GUIDANCE SERVICES1.In what respects are the guidance services most satisfactory and commendable?2.In what respects are the guidance services most in need of improvement?3.Recommend, in order of priority, steps for the improvement of existing weaknesses in the guidance program.
Evaluations
V. GENERAL EVALUATION OF GUIDANCE SERVICES
o) To what extent do the guidance services meet the needs of students as indicated in Section 2, “School
and Community? .
6) To what extent are the guidance services consistent with the philosophy and objectives as developed in
Section S, “Philosophy and Objectives”?
e) To what extent is the school identifying problems in the guidance services and seeking their solution?
na 1 2 3 4
no 1 2 3 4
no 1 2 3 4
TEACHER IHTCNTORY OF GUIDANCE AWARENESS
-< We would like to obtain an indication of your awareness of the guidance services in
jrour school and the extent to which you feel they are adequate. This information should
be useful in improving guidance services to students. Please be frank in your appraisal.
I*





























DIRECTIONS; To the left of each question mark (X)
to indicate whether or not the activity is carried
out in your school. To the right of each question
nark (X) in the column which represents your opinion
of Its adequacy.
TO WHAT EXTENT?






























1. Is an organized program of guidance available to all
students?
2. Has the staff cooperatively planned the guidance
program?
3. Does the school have a standardized testing program
which includes both ability and achievement tests?
4. Have guidance services been provided to orient new
students to the school?
5. Do you discuss with your students the vocational
applications of your subject matter field?
6. Have the seniws developed both immediate and long-
range plans?
7. Have you participated with the counselor and other
teachers in case conferences concerning students?
8. Are placement services provided to assist students
to obtain additional education or training?
9. Are organized activities provided to assist students
in planning careers?
10. Do the cumulative records contain information about
the educational and vocational plans of students?
11. Is Individual counseling of students a part of the
guidance progrsuo?
12. Are informatitxial materials on education provided
and effectively used by students?
13. Do you know the educational and vocational plans of
the students in your classes?
14. Does the staff plan cooperatively the evaluation of
the achievement of students in relation to their
potential?
15. Do the cumulative records contain information on the
hone and family background of students?
16. Are teacher responsibilities in the guidance program
clearly defined and understood?
17. Are standardized test results interpreted for teacher
use?
18. Does the administrative staff support and assist in
the development of the guidance program?
19. Are inforsiational materials available to students
concerning personal and social development?











CONTINUE WITH PREVIOUS DIRECTIONS










Yes No ? 22. Do you discuss with your students the educational
implications of your subject matter field? c
Yes ^No ? 23. Do the cumulative records contain information which
indicate special abilities or talents of students?
Ye8__ No ? 24. Do you seek the assistance of the counselor in helping
students? 'f
Yes^ No ? 25. Do you have an in-service education program for the
staff on guidance services?
A
Yes No ? 26. Do you make referrals of students to the school
counselor?
Ye3_ No ? 27. Are the cumulative records of students accessible to
teachers in your building? 4-
Yes ^No 7 28. Is an opportunity provided for groups of students to
discuss matters of concern to them?
4.
Yes ^No 7 29. Are informational materials available to students con¬
cerning occupational opportunities and requirements?
Yes No ? 30. Are counselor-parent conferences held concerning
students?
Yes No ? ■ 31. Do students accept and take advantage of the guidance
services offered?
'W
Yes ^No 7 32, Is help given to students in planning an educational
program to meet their individual needs?
V
Yes ^No ? 33. Do the cumulative records show an educational growth
pattern of students?
A
Yes_ ^No ? 34. Do you hold conferences with parents concerning their
children?
M
Yes No ? 35. Are organized activities provided to assist students
in developing good study habits?
A
Yes No ? 36. Are teachers provided with summaries of important data
from records and tests?
Yes No _? 37. Are parents informed of their childrens* standardized
test results?
Yes ^No ? 38. Have students made realistic course selections in
relation to their abilities and Interests?
Yes No 7 39. Do the cumulative records contain anecdotal reports or
summaries of student progress written by teachers?
*
Yes No _? 40. Does the guidance program include research and
evaluation studies?
l|
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